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One of the distinguishing featurus
of American society is its commitment to
individual human rights. This nation of
immigrants has made respect for indi-
viduals and their right to live and work
in unique ways part of the constitutional
basis of our government. Qur collective
belief about the valte of individual rights
recognizes and affirms diversity in our
society and manifests itself in protecting
diverse political ideas, religious beliefs, lifestyles, and opinions. In
recent years our political, social, and economic landscape has been
matked by more visible diversity, as new groups find voice and
<ourage to represent their beliefs— part of the continuing story of our
democracy and its effort to become more inclusive.

Mowhere is that diversity more apparent than in our nation’s
schools. Here we find diverse opinivns about the goals for schooling,
outcomes for children, and the ways schools should be structured and
funded. Here too we find diversity of opinion about what content is
presented. But we find the greatest diversity among the children who
come to school. California’s educational system, which often experi-
ences first what later occurs in the rest of the country, nuw cammonly
finds 12-15 languages spoken by students in its elementary schools
and 1520 languages spoken in some of its high schools. The nux of
languages, ethnicities, cultures, and socioeconomic levels challenges
educaters daily in these settings.

Unfortunately, much of the history of the modern world docu-
ments efforts to eradicate diversity. Systematic elimination ol groups
and cultures, fierce repression of ideas. and totalitarian control of
behavior all have been prominent features of the twenti2th century.
Yet diversity of people, ideas, and attitudes is not a weakness, as some
would suggest. It is, instead, a great strength--our source of new
ideas.and new approaches to problems. Qur diversity as a nation--and
our diversity as an honor society—remains our greatest preparation tc
participate in the global economy and society of the twenty-first
century. This diversity, however, will only be an asset when we all
recognize it as a strength and embrace it as a virtue.

And so I proposed in 1992 that we celebrate diversity, our theme
for thus biennivm. In our initiation into Kappa Delta Pi, each of us
pledged to our first ideal, Fidelity to Hemanity, Qur initiation cer-
emony asserts our faith in the rotential of each human being, as well
as our commitment to equal opportunity. Celebrating Diversity affirms
that commitment by recognizing that people'’s differences in back-
ground, thought, and action are strengths to be valued, not problems
to be overcome.

‘What does the theme Celebracing Diversity mean for Kappa
Delta Pi? The iden of celebrating suggests a festive air, one of joy and

Celebrating

exuberance. Celebrating, however,
means more than just recognizing
and honoring, as important as that
is. It means fostering, nurturing,
supporting, and encouraging. It
means taking an active role, leading
as well as participating. Celebrating,
defined broadly, inspires people 10
act, creating new initiatives and new
projects. These are the goals I set at
the beginning of the biennium for
the past two years and onward to
our future:

First, our society must become
more ethnically and linguistically
diverse. For example, chapters
might create special programs to
recruit underrepresented groups w
teaching and, in so doing, recruil
more diverse members for Kappa
Delta Pi. Qur society also needs to
create new membership categories,
particularly for candidates who come
o teaching through nontraditional.
alternative routes. Urban chapters
could increase activities with inner-
city achools and in other settings
with children-—foster homes, day-
care centers, and community health
clinics,

Because we are committed to
scholarship, chapters might develop
collaborative research projects with
local school districts or with net-
works of other Kappa Delta Pi
chapters, focusing on how teachers
can effectively teach children who
come from different cultural, ethnic,
and linguistic backgrounds. Now
chapters, in concert with our inter-
national headquarters, may organize
student exchanges and teacher-to-
teacher exchange programs, {oster-
ing greater awareness and un-er-
standing of the role culture p.ays in
children’s lives and the effect of
culture on education. Qur efforts

——————————— (-~
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this biennium in creating inore international chapters
increases opportunities for diversifying our membership
and broadening our understanding of the human experi-
ence.

As our merubership grows and changes, we must
also provide tailored programs that respond to a specific
nzed, For example, we arv providing more support Lo
first-year teachers through the New Teacher Institute,
publications, high-quality regiunal vonferences, and
international exchange programs, particularly Lo assist
them in learning to teach all children morv effectively.

Above all, we must remnember (that chapters and
chapter coun. »lors whao direcl thent, are the heart of our

Kappa Delta Pi has been a model of diversity since
its founding in 1911; thus, Celebrating Diversitv has been
an appropriate focus for the 1992-94 hiennium. For 83
years, our Society has recognized high scholarship and
excellence in education and involves worthy educators
regardless of differences in gender, social class, age, race.
educational level, interests, ideologies, and opinions. It is
this diversity that strengthens the bonds of fellowship we
share as Kadelpians.

The diversity of programs within our 460 chapters
enables Kappa Delta Pi to celebrate its local and national
influence on education. While this diversity within our
membership and within chapter activities gives cause for
celebration, we can strive for a greater impact in national
and international arenas.

QOur nation's'schools have become more ethnically
and culturally diverse and thus create special challenges
for educators during the 90's. We niust challenge the old
paradigms (o provide instruction for this diverse student
population, During this biennium Kappa Delta Pi has
served as a clearinghouse for examples of such productive
school and classroom innovations,

Aflor accessing our elearinghouse, Kadelpians
hopelully will take informed leadership roles in their
communitics and schools, thereby accelerating loeal
adoption of proven best practices dealing with the chal-
lenges of diversity. In these ways our Sociely can marshal
the energy of our local chapters Lo impact schood und

enterprise. While our chapters already provide enor-
mous diversity in programns and prgjects, we must find
new ways to provide support and to increase the
axchange of {deas among chapters.

mappa Delta Pi's initiation challenges each ol us to
make a difference, to contribute in substantive ways to
the improvement of the human condition. A commit-
m nt to diversity —and with it a welcoming attitude
toward chenge —answers that challenge.

¥ George L. Mehalty s President of Kappa Delta P1

cominunities throughout
our international network.

¥ Michael P, Walie 1s Executive
Director of Kappa Deiia P1. -Micliael P WU”B

I; ArpPA DELTA P1 MEMBERSHIP

Coilege/University Facully/Advisors 3,325
Elementary Administrators 783

. Elementary Teachers 10,781
Middle School Teachers 1,800

Secondary Administralors 565
Secondary Teachers 4,163

Graduate Studenls 4,656

Undergraduate Students 21,466

Relirees 983

Family Memberships 228

Liletime Memberships 580

Laureales 49

National Sfale Teachers ol the Year 204
Golden Apple Winners 40

Honorary 7

Other Members 6,478

TOTAL MEMBERSHIP 55,908

, dvutFebiudn 08 1994
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It is popular to talk about
diversity in education today. It is
also reasonably certain that any two
people who do so will mean different
things. Diversity among human
beings is actually the norm. Humans
vary along all kinds of dimensions:
j-ace, class, culture, physical charac-
teristics. language, gender, and so
on. Even in societies that are
thought to be homogenous. there is
great diversity.

The question then is, What is
the meaning of particular types of
diversity for education? In the past
fuw years, priorily attention has
been placed on race. class, gender.
and culiure, which includes lan-
guage. Dialogue is loud and informa-
tion is limited. as we consider these
dimensions in the educational
selting. Do these things matter to
teachers and learners? If so, what
shauld the response of educators be?

I distinguish in my own mind
ketween things that are primarily
palitical and those that are primarily
professional, While the distinction
may be somewhat artificial, I believe
that it has some merit in analyzing
educational issues. For example. 1
believe that “racial,” socioeconomic.
and gender diversity are meaningfui
in education mainly {rom a political
perspective. I can think of no

-professional reason at all to have

information about a person's "race.”
In the first place. the construct is
unscientific and, in fact, unreal: in
the second. classifying human beings
racially, being an arbitrary activity.
is really done for political purposes.
For example. the ranking of racial
groups according to educability is
not done on a scientific basis. but ils

How Diversity Matters

existence privileges the highest-ranked groups
and operates to the extreme disadvantage of the
lowest-ranked gronps. Neither gender nor
socioeconomic status explains issues associated
with teaching and learning. It is not the gender of
the child but the reaction to the gender of the
child by those professionals who serve children
that will tell us something about the limitations
or facilitations within the learning environment.

If T had my way, all conversations about
race, socioeconomic status. and gender equity in
education would be treated as political discus-
sions, and responses to political realities must be based upon the use of
appropriate political strategies. Nothing is less likely to yield positive results
it education than applying inappropriate strategies.

Culture is real. By culture, I mean the shared creativities and experi-
ence of groups of people. Most people are socialized into a primary culture.
Some 1nay actually be exposed in a meaningful way to more than one
culture. Culture is learned; therefore, one's cultural repertoire can be
expanded. Scientists who study culture —anthropologists—have ways of
talking about culture that should inform the professional dialogue in educa-
tion. Unfortunately. many educators discuss cultural diversity as if they
have a professional understanding of it when in fact they do not. Like race,
class, and gender. cultural issues in education may be more political than
professional. It depends upon how particular cultures are perceived by
members of powerful groups. A conscious or unconscious decision to limit the
progress of a linguistic minority. such as a Mexican-American population, is
really a political matter and not a pedagogical matter. On the other hand.
cultural diversity can present professional issues for the educater. Most
lhuman beings are fully capable of accommodating cultural diversity, given
the time to do so. In time, most people can “learn” any foreign culture:
however, in the interim, the pedagogical issues that arise have largely to do
with communication and rapport.

Cultural misunderstandings in education affect diagnostics, communi-
cation, and the degree to which it is possible to establish a level of comfort o1
& feeling of rapport. But such misunderstanding is not necessary. In my
experience around the world. most cultures are quite {orgiving. Thal is to
say. to the sincere siranger they are very tolerant: in most ¢ases. sirangers
are nurtured for a sufficiently long period of tiine Lo beconie culturally
confident.

In iy opinion, it is necessary that cducators learn te distinguish
clearly between those things that are pedagogical and those that are “politi-
cal.” Once they make this distine-
tion. then they can respond appro-
priately to each.

fAsa G. Hilliard, 11, is Fuller
E. Callaway Professor of
Urban Education at Georgia
State University. He was co-
founder ofanannual national
conference on infr-ion of
African and African-Amer-
can content in school cur-
riculum.
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A Drerequisite
to Teaching Multicu

Aaey. Lanisd Cownerz” 7707

My father, Manuel Goniez, died last year. |
never had a chance to say good-by; the brain
tumor that stole lis consciousness and his life
was swift and silent. I am lelt with many memo-
ries and a perspective on ray obligations as a
teacher and teacher educator that I would not
have were [ someone else’'s daugliter.

In my (irst memory of my father. I see a
small candy and newspaper store in my Vermont
hometown. It is a cold, blustery Sunday morning
and my sister, Janie, and my father and I have

gone to the store after church to buy a newspaper. Janie and I look longingly
at the rows of candy provocatively placed by the cash register, We ask just
for one piece. knowing that my father believes candy is “bad for your teeth”
and that there is little tnoney to Spare at out house for treats. He shakes his
head, “No.” And we watch in disbelief as he turns to three other small
children who also have been hungrily eveing the display. He says, “Pick out
a couple pieces. I'll buy it for you." The children, who are wearing only thin
coats this winter morning—no hats or gloves or bouts-—are alone in the
store. They grin, and silently select the pieces for which my father pays.

As we leave, Janie and I, puzzled by our father's behavior, ask why he
bought candy for them and not for us. He explains aboul poverly and longing
and what he saw as an obligation to care lor others. in small ways, like
buying the candy for raggedly dressed children. and in big ways. Jike work-
ing in his union for bette~ wages for working-class people. I now believe that
my father saw himself in ihose children, As a first-generation Hispanic-
American and one of 11 children. he learned to speak English and to feel the
pain of prejudice at school. Following his father's death, my father—still an
adolescent—and his siblings hecame responsible for supporting themselves
and their mother. Like the children in the candy store. they knew cold and
longing.

This memory and others—my father's work in a food pantry, his
advocacy of a subsidized daycare in our church, and his leadership in a
natlional organization advocating better health care and other services for
older people —offer me a perspective on “othets”—people unlike me—and on
my obligations to “others” that I would not have under different circum-
slances,

Many prospective Leachers, however, do not share my perspectives :n
“others”—people of color, persons of low sucioeconomic status, homosexi : Is,

. and non-English speakers—or my perspectives on our obligalions Lo people
both like and unlike ourseclves,

[ have found that Lhe perspec-
tives of teacher candidales (most of

Mary Louise Gomez is
Assistant Professor in ihe
Department of Curricufumand
Instruction at the University
of Wisconsin—Madison
where she co-directs Teach
for Diversity. a graduate
teacher education program
grounded in concerns of eq-
uity and sogial justice.

furights on Diversity € 1994
A Kappa Delta Fi Publicalion

lturally

whom are white, middle-class,
heterasexual, and monolingual in
English) on “others” are often
prejudicial. This seems to occur
because many prospective teachers
have few experiences with persons
unlike themselves and often do not
understand how or why people
behave in alternate ways. While
most future teachers are caring
people, many have not been privi-
leged with Lthe lessons that my
father taught me.

I believe that teachers have an
obligation to be excellent instructors
for all children, and that many
teachers cannot do so until they
alter their views of those whom they
will teach. One of our first obliga-
tions to teacher candidates is to help
them question and challenge the
perspectives on “others” that tliey
bring to teacher education, Through
carefully selected and supervised
field experiences. they can interact
over time and across occasions with
people different from themselves,
Through reading, discussion, and
enrollment in courses that paint an
accurate portrait of our collective
history and these who shaped and
wrote il, we can help prospeclive
teachers uncover, interrupt, and
challenge their perspectives about
“others.” We can only prepare
teachers of multicultural education
when we help teacher candidates
look carefully at themselves and
consider how they think about and
act toward people fike and unfike
taemselves.
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Multicultural Education
is for Everyonel
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The number of scholarly education, employment, and salary statistics by o o
articles on multicultural education race and gender—so that students can apply grggggsgr%:lggl:cgﬁfgttaﬁ;
has been increasing dramatically personal experiences *o problem solving as well a5 (gJlege of St. Rose in Albany,
over the past few years. The articles  learn to view problems and solutions from tk.~ New York, where she teaches
typically focus on females or on location of others. Students can learn to think graduate and undergraduate
classroom.s with students.o_f varying  critically and apply knowledge and skills to real ?Agfﬁggs ':ngoﬁ:ﬁlmztjl;&lési
races, social classes, ethnicity, or problems, education. Her research
languages, while avoiding the Third, all students should learn in a manner addresses reflective teaching
necessity for providing white, that is compatible with their learning style. ang the implementation of
middle-class students—especially Multicultural education is about teaching method- g;g%ﬁ:g%%gg;ggﬁ In the
males and English-only speakers— ology as well as curriculum. It is dangerous to -
with a multicultural education. make sweeping generalizations ghout how whole
Multicultural education. howcver,is  groups of students learn best. Good teachers use a variety of strategies to
{or everyone! ensure that every student grasps the concepts that are being taught, When

First, all students need to teachers vary teaching styles, all students learn in an environment that
know how the history, contributiuns,  maximizes their learning potential while helping them to gain familiarity
and experiences of people —males with, respect for, and competence in multiple modes of learning.
and females—from all racial, ethnic, Fourth, all students in the United States should attain competence in
and sociceconomic backgrounds have  reading, writing, and speaking in English as well as in a second language.
influenced the development of the The United States is one.of the few industrialized nations where children do
United States. Students must view not begin learning a second language at an early age. Worse, some schools
historical and current events from and teachers do not value or affirm a student’s ability to communicate in
multiple perspectives, Females and another language or in a different style. Yalidaling a student's use of a

students of color can view the world language other than English in the classroom ~while simultaneously
through a lens other than that of the  helping that student to gain competence in English—maintains, improves.

dominant culture, Males and white and models respect for the student’s home language. Students who are
students, in Lurn, can learn about English-only speakers will also benefit. When teachers affirm the ability
and analyze the history and current  to comtmunicate in a language other than English (including ASL), they
stalus of both dominant and domi- foster bilingual competence and support the notion of multiple modes of
nated groups in the Uniled States. communication,

Second, ¢!l students should Finally. a/{ studenis need Lo learn in an environment that fosters
learn in an envirunment where diversity and equity. Teachers and principals should provide opportunities
personal connections are made for students to participate in determining classroom and schaool policies and
between learners and curriculum procedures. Students will learn that a person's qualifications for participa-
that result in new ideas and experi- tion in the democratic process are not dependent on race, ethnicity, gender,
ences. Multicultural education social class, physical ability. or the ability 1o speak standard English.
should pervade all aspec *=s of the Multicultural educaticn is more than “goud teaching.” It requires
curriculum. For example, literature teachers Lo look directly at their students and Lo view the elements of
should represent diverse authors diversily as keys Lo determining teaching priorities and goals. Regardless of

fad characters. Math problem- classroom demographics,

“Zwolving activities should be [nsights an Diversity @ 1994 multicultural education is for
. . A Kappo Delto Pi Poblication ,
1‘“‘ﬂanlg_g_au:t.uahzrsd—such as graphing everyony! .-
% - e ——————————.
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[ntercultural Competencies

We need to be clear on our
avowed purpose of multicultural
education. 1s it to teach events, ideas,
beliefs, values, and activities associ-
ated with a particular tradition? the
core values of American society? an
appreciation of the diverse perspec-
tives of our saciety’s diverse peoples?
Or a combination of these goals?
Exposure to ethnicity and diversity
does not, in and of itself, produce
appreciation or enharce self-esteem
and competencies. There seems to be
an unstated assumption that exposure
facilitates other skills. Such is not
usually the case. Students v ho solely .
learn diversity-related facts still
practice “balkanization” in their
separate groups and espouse
unicultural perspectives.

To present a multicultural
curriculum, no matter how relevant, to
diverse students without a structured
plan to include intercultural competen-

brace diversity rooted in equity.

and effective learners.

s

PO W

Opening One Door

I was fortunate enough to be born in the best country on the face of [RE&
the earth. Growing up in Savannah was a wonderlul experience for B
me—an opportunity to be com pletely assimilated. During my youth
there were not many Asian Americans or Pacific Islanders in the United
States. especially in the South. This rarity can best be described by an
experience I had at Florida State University. After class, one of my )
professors slowly stated to me. I know that this class will be difficult for
you since everything is written and spoken in English.” With the very best of
intentions, the professor had assumed that, because of iny Asian exterior, | had
a poor grasp of the English language, ‘

When teaching Asian Americans or Pacific lslanders, there are several
things we Leachers must know. First, the classification covers a large number of
diverse groups, many with distinct languages of theiwr own. Second, although
some newsmagazine reports have recently alluded Lo Asian Americans and
Pacific Islanders as the "model minority,” this characterization creates rescnt-
menl among other minorities in the United States and gives the erroncous
impression that all is well. For example, the latest available data shows thal
more than one-third of Vietnamese, Cambodian, Hmong, and Laotian families
in the United States live below the povertly line,

Teachers who work with Asian-American and Pacific-Islander students
should know Lthat they are struggling Lo undo the depiction of their commu-
nity as the “invisible society.” Asian Americans and Pacific Islanders are
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cies will ultimately dilute its desired effect. Compe-
tencies are not facts nor the simple art of assimilat-
ing facts. Competencies are how we manipulate,
translate, act on, retool, buy into, and grow from our
exposure to facts. Intercultural competencies can be
thought of as “skills” in negotiating boundaries,
which may be cultural, racial, intellectual, political.
Qur goal in multiculturalizing the curriculum
is to help students reach the “defining moment™
when they move from attending to facts cognitively
to a respect, appreciation, and willingness to emn- -

How do we help students find that moment,
that skill? First, we create a social climate that ensures effective social contact
with multicultural exposure. The more diverse our student populations the more
we need to assure that each person perceives equal status. A second way to help
students is to make sure that multicultural exposure facilitates other cognitive
skills. Our activities should assure that studen.s reason, reflect, explore, articu-
late, and problem-solve. Thus, students simultaneously become global learners

James Anderson recently
became the Dean of
Undergraduate Studies at
North Carolina State
University. Previously. he
served as professor of
psychology at Indiana
University of Pennsylvania.

Multicultural education should act as an injected virus that inoculates
students against the debilitating consequences of a limited, monocultural
curriculum,-it should further strengthen their values, vision, and resolve, as
they actively pursue genuine values associated with diversity and equity.

§ P.C.Wu is member
currenily professor of
Educational Leadership at
the University of West
Florida. He serves on the
editcrial board of the
Journal of Staff Develop-
fent and on the board of
directors of the Association
for Supervision and
Curriculum Development

missing in the high-visibility fields of
American society—athletics, entertain-
mienl, journalism, and politics.
Obviously, much remains to be
done. You as an educator can do much
to remedy the problems Asian Ameri-
cans and Pacific Islanders experience

* in this country. Do not ever underesti-

male your power as an educator: your
power to inapire, your power o make
nll of your students feel special, your
power Lo make all of your students fecl
included, and, perhaps, most impor-
tanLly, your power Lo plant hope.
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A Kappn Delta Iy Publiention

BEST COPY AVAILABLE



Q

ERIC

Aruitoxt provided by Eic:

To effectively implement
mutticultural education in our class-
ruom, we need to understand its
dimensions. When many people think
of multicultural education, they think
only or primarily of content related to
ethnic, racial, and cullural groups.
Conceptualizing multicultural educa-
tion exclusively this way causes
teachers who cannot casily sec how
their content relates to cthnic or
cultural issues to dismiss
multicultural education as irrelevant
to their disciplines. This is done
Irequently by sccondary math and
science teachers.

1 have conceptualized the follow-
ing five dimensions of multicultural
education.

@ At the level of Content Integra-
timt, we use examples and content
from a varicety of cultures and groups
tn illustrate key concepts, principles,
guneralizations, and theories inour
subject arva or discipline. More
oppurtumties exist ohvicusly in
the social studies aud the
language arts than in wath
and scienee,

# In the Knowledge
Canstruetion process, we
help students to under-
stand, investigate, and
determine how implicit
cultural assumptions,
frames of veferences,
perspectives, and
biases withina
discipline influence the ways in which
knowledge is constructed within i, for
example, when studying Columbus’s
arrival in the Americas, we would help
students to view the event from the
perspuctive of the Arnwak Indiuns,
who were living in the Caribbean, as
well as fronn the perspretive of Colum-
bus und his crew, Studenls can

+ Empowerment
+ Equity pedagogy
+ Prejudice reduction
+ Knowledge construction

+ Content integ, -ation

analyze the knowledge construction
process in their science class by
studying how racisn: has been per-
petuated by genetic theories ol intelli-
gence, Darwinism, and vugenics.

# In the Prejudice Reduction
dimension, we help students to
develup more positive attitudes toward
different racial and ethnic groups.
Research indicates that most young
children come Lo school with negative
racial attitudes that mirror those ol
adults. It alsv indicates that we can
help students to develop more positive
racial attitudes by including positive
images of ethnic and racial groups in
teaching materials, by involving
children in vicarious experiences with
different racial and ethnic groups, and
by placing children fron dilferent

racial and ethnic groups in coopera-
tive learning aclivilies.
* Equity Pedagogy exisls
when we modify vur teaching in
ways that will facilitate the
academic achievement of
students from diverse racial.

Multicultural cultural, gender, and social:
Dimensions

class groups. This includes
using a variety of teaching
styles and approaches
that arc consistent with
the wide range of
learning styles wilhin
various cultural and
ethnic groups, being
demanding but
highly personalized
when working with students such as
Nalive American and Inuit students,
and using couperative learning tech-
nigues in math and science instraction
ta enhanee the academic achievement
ol students of color. Regardless of our
subject area, we can analyze our
teaching procedures and styles to
delermine the extent to which Lthey

Fage LU ~~

refleet multicultural issaes and
cConcCoerns.

* Emputcerment within the
schoul cullure and social structure
promotes gender, racial, and social-
class equality. To implement thiy
dimension, all members ol Lthe profes-
sional and support staff must partici-
pale in examining and restructuring
the culture and organization of the
school. A teacher cannot implement
this dimension alone but must work
collaburately with the principal and
with other teachers Lo create a school
culture empowering to all groups of
students. We need to cxamine and
reform grouping and labeling prac-
Lices, sports participation,
disproportionality in achievement,
disproportionality in enrollinent in
gifted and special education prograns,
and the interaction of staft' and
students across ethnic and rucial lines.

Multicultural education incorpo-
rates the idea that all students,
regardless of their social-class, racial,
cthnie, or gender characterislics,
should have an equal opportunity to
learn. We should carefully examine
our own racial and cthnic attitudes—
as well as the culture and structure of
our classrooin and school— to deter-
mine which dimensions of
multicuitural education nve being
implemented in our schoul.
Multicultural education requires that
vach dimension be implemented
successlully and continunlly.

James A, Banks 15 Professor of Education and
Cirector of lhe Ganler for Mullicutlural Educa-
tion al the Umversily of Washinglon. He has
wrillen or ediled 14 books in mullicullural
educalion.

L
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A key component of multicultural
education is the design of curricular content
and pedagogy that depicts the experiences,
perspectives, contributions, and aspiratisns of
various ethnic groups. Far too often, our
curricular choices, for example, in sclecting
literature, result in depictions in which fellow
members of a particular ethnic group cannot
recognize themselves. This tends to happen
when our curricular choices are guided by
only one dimension of a group’s cultural life,
that is, ethnically based characterizations. For
example, when we base curricular choices on
an assertion such as, “Mexican-Americari children have X learning style
preferences,” we risk excluding the Mexican-American chiidren who do
not “fit” that description.

Ethnically based characterizations can be helpful in that they
provide a point of departure for developing inclusive teaching practices.
They are, however, insufficient because they provide narrow representa-
tions of a group's cultural life. First, ethnically based characterizations
are narrow because they do not illuminate concrete differences that exist
within an ethnic group. Although ethnicity can be a significant marker of
who we are, other factors. i.¢., gender and socioeconomic status, also
shape our lives. Additional sources of diversity stem from the fact that in
multicultural societies people have the opportunity to learn and adopt
cultural norms that come from groups other than their own, Within an
ethnic group one can find a wide range of social orientations —from those
of students who are growing up in neighborhoods in which they are the
only Mexican-American family to the orientations of students who are
growing up in predominantly Mexican-American neighborhoods; from the
orientations of middle-class Afvican-Americans to those of working-class
status, and so un.

Curricular choices must account for differences and similarities
among people who share a common ethnicity but differ in other dimen-
sions. To he inclugive, teachers must be aware of children who are ack-
nowledged or noglected hy any given ethnically based characlerization

Second, ethnically based descriplions are narrow because they do
nol illuminate how & group’s cultural life is influenced by cross-cultural
encounters that occur in a wider social context. In other words, a teachoer
may note similarities in the child-rearing practices among Hmong-
Amoricans and should consider how Hmong-Americans are treated by the
witer comniunily in which they live. Addressing this relational dimen-

Carmen Mantecinos iS
Assistant Professor in the
Department of Educational
Psychology and Foundations
at the University of Northern
lowa. She conducts research
on multicultural teacher edu-
cation as it relates to the pro-
fessional development of
teachers of color.

Ethnic Groups in the Curricu

[um

.

sion of cultural life involves curricular
choices that depict an ethnic group in
terms of the social practices that influ-
ence their individual and collective iden-
tities, i. e., racism, sexism, and so on.

Take, for instance, the disparities
in the educational attainment of various
cthnic groups in the United States.
These differences cannu. be traced
solely to ethnically based behavioral
patterns, that is, what a child learns at
home. Rather, they need to be traced to
the nature of the interactions between
the cultural programs advocated in the
schools (institutional context) and the
cultural understandings that students
firom these various racial or ethnic
groups bring to school. Put differently,
knowing that a child has learned a
certain value or belief froin his or her
home culture, by itself, will not foster
equity. Equity requires curricular
choices that combat racism, sexism, and
other forms of hierarchical and oppres-
sive social relations.

To be inclusive, Leachers must
look beyond accuracy in selecting
literature for classroom use and
examine each slory to determine: What
segment(s) of an e¢thnic community is
represented in the story—e.g., rural,
urban? Are there any children from
that ethnic group in the classroom who
may nol sec themselves in that story?
Whal is the nature of the cross-culturat
interactions portrayed —e.g., who helps
whom? What is the nature of the
wilhin-group interactions portrayed —
e are girls being rescued by boys?
Only by examining these issucs can one
avercotie the constraints of ethuically
based deseriptions.

Insights on Dwersity 0 198
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Rucenily I was a guest lecturer in
two social studies methods classes. In
cach class | asked the undergraduate
students to define multicultural
education. Students in both classes
gave well-formed, intelligent defini-
tions tnat indicated their familiarity
with the basic tenets of multicultural
eduvcalion. Responses included notions
of *inclusive curricula,” "teaching from
multiple perspectives,” “respecting the
students’ backgrounds and cultures,”
and “celebrating diversity.”

However, as we began our
discussion. it was clear that the
students lacked basic knowledge an-
understanding about the history and
cultures of the diverse peoples who
make up the United States and the
rest of the world. In frustration, vne of
the students remarked, "We know
what we ought to du, but where are we
supposed to get the infurmation to help
us do it? Although she may not have
intended it, the student's question was
an indictment of undergraduate
education generally and teacher
education specifically. In our rush to
advocate multicultural education in
kindergarten through twelfth-grade
classrooms, are we forgetting that the
coltege and prufessional preparation of
thuse who would be weachers is likely
tv have been monocultural, single
perspective, and uncritical?

1 have suggested in previous
writings that tuo many prospective
teachers are "multiculturally illiter-
ute.” 1 use this term to describe those
preservive teaching students who are
unable "to be conversant with basie
ideas, issues, personalities, and events
that refleel perspectives and expoeri-
vnees of people other than white,
middle-cluss inales.” For example,
when discassing World War 11, stu-

The NCCd(S of Our New Teachers

_ Cloria LadsonDillings

dents typically have some knowledge of the
military and political events but faii to under-
stand how different groups of people were
impacted by the war. The idea that women,
African Americans, Mexican nationals, Navaho
Indians, and Japanese Americans had varied
experiences that impact who and how they are
in today's world was sumething that students
had not considered.

The students’ educutional gaps, particu-
larly in history and social sciences, suggest that
at least one aspect of multicuttural education is
remedial. Instead of discussing teaching strategies and techniques, multicultura
teacher educators are faced with the problem of providing prerequsite knowi-
edge and understandings for their students. In my classes, 1 have been able to do
this via timely filins and videotapes such as the PBS Series, “*Eyes on the Prize,"
and jiterature that describes the experiences and world views of diverse peoples.
Teacher educators must remediate prospective teachers in multicultural
knouwledge so that these new teachers can plan and implement creative and
innovative teaching strategies.

Can we expect a teacher to select and read “multicultural literature”
without background knowledge of the cultures depicted? Much of the traditional
literature is based on myth and legend. How does a teacher—without a broader
understanding of history and cultures—respond to the "whys™ and *hows® that
students are likely Lo raise during the reading of the stories?

Just as schoul and teacher reformers are demanding that teachers develop
more and better subject matter knowledge in math and science. multicultural
educators also inust go on record as supporting more and better inulticultural
subject matter knowledge, We cannot be satisfied with rhetoric and strategies,
Operating only on the levels of slogans and prucesses renders multicultural
eduestion weak and ineffective—vulnerable to the charge that it lacks intellec-
tual rigur and serves merely Lo appease diverse “others.” Classroom teachers—
new and old—are hungry for substantive curricula that challenge their intellect
and proveke their thinking so that they may du the same with their students.
Coursc+ that invelve social history, social science controversies, knowledge
construction, history and philosophy of intellectual movements all vrovide
students with a lens through which to examine alternate perspectives,

Finully, ] think this issue begs the question, Whose responsibility is it to
address the multicultural needs of teachers? Without a doubt, multicultural
teacher educators have responsibilities for advacacy and action, We need tu
advocute mnore and better undergraduate liberal arts preparation in history and
cthnic, wamen's, and cultural studies. We need to act in our college and univer-
sity depurtnients to provide stimulating, substantive courses that begin to fill in
those knowledge gaps that ovur students demonstrate, In the spirit of equal
education, we need Lo meet our students “where they are.”

Gloria Ladsan-
Billings is an Assistant
Professor in the Department
of Gurriculum and Instruc-
tion at the University of
Wisconsin—Madison. She
has authored or coauthored
several articles on
multicultural education and
culturally relevant teaching.
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An increasingly obvious and sigmificant fact of life is that we live in a
nativn and 1n a world comprised of a multitude of cultures and characterized
by diversity. Cultural pluralism, of course, is not a new phenomenon in the
United States. From the beginning of our natiun’s history, the fabric ol
Anierican life has been woven frem the threads of a rich variety of cultures
and subcultures. Although a unique-American way of lile has emerged from
this mix, the various cultures contributing to the makeup of the dominant
“Amvrican” culture continue to exist and to thrive. We continue today to he a
highly pluralistic society. What is new is the extent to which cultural pride
has grown in vur society in recent years and the degree to which cultures
have been thrown into proximity with one ano! acr,

To a greater degree than ever before, the lives of average citizons are
mlluenced by our growing cruss-cultural linkages, All too ofien, however, vur
interactions with persons of cultures other than our own have been character-
ized by a "we/they” attitude. *We" are at the center of the universe, *“They”

A man bleeds, sullers. despairs not as an
American or a Russian or a Chincsc,
but in his innermost being as a member of
a single human race.

—Adlai Stevenson

live on the fringes of vur world and our conscivusnss. *We™ live perfectly
normal and rational lives. "They" exhibit peculiar customs and ballling
beliels. "We™ arc guided by high-minded ideals and motives “They” worship
strange deities and are saddled by cutdated and suspicious institations, *Wo”
thank God that we are not like them, “They” would give virtuall» anything to
be like ug,

Rather than perpetuating this kind of cultural myopia, it is a responsi-
bility ol the schools to introduce students to cultures othor than their own and
Lo cultivate a respect for all people, regardless of their differences, To recog-
nize caltural pluralism is to acknowledge that no group lives in isolation and
to understand that membhers of all cultures influence and are influenced by
others, Accepting cultural pluralism as a positive (orce in American life is
reallirming a cumimitment to democratic values.

or years educators perceived schools as a melting pot whose primary
function was to blend cultural differences so that all citizens would be assimi-
lated into the dominant eulture, largely characterized by white, Anglo-Saxon.
Protestant values, Although the melting-pot approach might have served the
country well when inasses of immigrants were struggling to enster the main-
stream of American life, educators have increasingly come to value the
richness of cultural pluralism and Lo realize that a person can be a respon-

8ible member of the broader society. YR ———
A Kappa Delta I Publivalinn

The Man) y Way of Bmg umn |

M. Eugene Glllmm is
Professor of Sacial Stugies
and Global Education at Mhe
Ohio State University. where
he heads up the Social
Studies Program Abroad
and teaches courses in
social studies, global
educanhon, and multicultural
education.

and at the same time feel pride in
one’s unique cultural heritage. The
rapid expansion of multicultural
education in recent years aflirms this
fundamental belief in the uniqueness
and value of individuals and cultures,
and it grows out of 4 commitment to
eliminate divisive forms of discrimi-
nation,

Some basic assuptions
unduerlying the multicultural move-
menl are that no vulture has a corner
ou trath and wisdon and that no
single view of the world is universally
shared. Rather, the movement
recognizes thut all cultures pussess
unigue value systens, distinctive
frames of reference, different modes
of thuught and action, and diverse
world views. It is the recognition and
aeceptance of these realities—an
acceptance of the fact that there are
munny ways of being human—that is
the cornerstone of multicultural
eclucation. Students who develup an
understanding ol and an appreciation
tur these differences are well on their
way to developing a cornmilment to
democratic processes and humanistic
ideals, I students are to accept and
prize culiural pluralisi, tiey must
bu immersed in a schoul environment
that radiates diversity, with upportu-
nities at every turn to deal with
hiunian coneerns (rem multicultural
perspeetived,
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I recently came ac.us8 a
newspaper article about American
Indians who, through conversion or
' intermarriage, were also Jewish.
The commingling of Jewish and
Indian captures the imagination. On
the one hand, comic musings pop up
irreverently even in the most
respectful of minds—for instance,
lox and bagels being sold on roadside
stands along the Navajo Reservation
or the rabbi’s yarmulke decorated
with chieftain feathers, turquoise.
and silver. On the other h.nd, we
realize both Jews and Indians have
the deprivaliun of humeland and Lhe
indeseribable pain of bolucausl
deeply embedded in their heritage.
In diversily, there is s0 much they
van share and give to each other.
Beyound diversity, however, is
the realization that there is a small,
quile unique minurily group unlikely
Lo be revoghized in Lthe political
areni, bul most certainly involved in
the deveiopment ol a new, albeil
pussibly tempuorary, ethnicity,
Children growing up in this Indian-
Jewish-American envirunment will
acgulire, al Lhe earliesl stages of
their development, cultural ways of
behaving unigue L Ltheir small
group and, un the whule, ignored by
all our publi¢ institutions. These
sets of unique cullurnl behaviors,
learned by very young children long
belore Lhey are able Lo judge Lhe
qualivy or desirabilily of what they
are learning, are at the heart of
whal may be thoughl of as Lhe
ethnic component of Lheir lilelong
cultural developmenl. The ethnicily
of the Indian-Jewish-Americans will

be as deeply embedded in the children as
though their heritage had survived centuries.
Indeed, Lhe children theniselves at age two,
four, or six. while absurbing as though by
osmusis their cthnic behaviors, will hardly be
aware ul the vddness associated with their
cullural silualions.

I sce a parallel between these Indian-
Jewish-Ammericans and many ol the children
growing up invur cities today. A neighborhood
might be comprised of several city blocks
surrounding a small commercial area of stores,
banks, and the like. One block might be dominated by a [ew Vielnamese
families. another by blacks who have lived in the area for mulliple genera-
tions, and still another by Mexican-Americans who have sellled away lroin
the migratory stream. Inevitably, the children of these diverse pupulalions
mingle in the streets, the commercial area, ang ihe school. The children are
young. and they play and communicate wilh each uvther as best Lhey cun. A
dialecl of the area grows up as does a cude of acceplahle hehaviur, Al three,
four, and five years of age, the children acquire not unly the eLthnicity of
Lheir heritage but that of Ltheir neighborhoud as well. This *neighborhood”
eLhnicily is no doubt a temporary one to be lost in a generation ur Lwu as the
cumposilion of the neighborhuod changes. Bul the children du nul know this,
and Lhey internalize the cullural ways ul their neighburhuod much as they
do Lhe ethnicity of their heritage. While the eLthnicity of Ltheir heritage may

Wilima §. Lonpstrest is
Professor of Curriculum and
Instruction at the University
of New Qrleans. In the past 20
vears, she has published over
75 works, including 6 books.
the most recent of which is
Curricufum for a New Millen-
nitm, coauthored with Harold
G. Shana.

... lor education it is morc imporlant lor teachers
lo know that the expericnce of
Mcxican-Americans is primarily rural while that of
Puerto Rican-Americans is primarily urban,

be superficially studied, espoeially if they belong to a politically recognized
minurily, Ltheir neighburhood ethnicity will mosl certainly be ignored.

The cultural behaviors that youngsiers acquire in their very earliest
and easily influenced years inevitably affect how they learn, how they
perceive Leachers, ho'wv they view the proper relationship of family Lo schoul-
ing, and how willing they are Lo open up lo and share with others in 4 public
arena full of disparate backgrounds and seemingly irrelevant demandas, [n
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the 40 years since Broun vs. Board
of Education of Topeka, Kansas, was
heard by the Supreme Court, we
have made little progress toward
increasing our intellectual under-
standing of evhnic diversity and its
role in our pluraiistic society.
Politically. we have been involved
primarily in redressing the wrongs
of the past as well as in creating a
ore equitable environment for the
present. Most of our efforts have
been directed toward Iarge umbrella
groupings. For instance, the United
States Census Bureau and the
Departments of Commerce and
Education coliect vast amounts of
statislical data according to such
calegories as Hispanic, black,
Oriental, and Caucasian. These
“megagroupings” work in favor of
the various ethnic minorities
included under each of the catego-
ries by increasing the size of their
voiing block and, hence, the political
power available to suslain a particu-
lar point of view. However, in ternis
of education, they are a hindrance.
While they often reflect widely
shared traits such as skin color and
language spoken, megagroupings do
not help educators to understand
how students of different ethnic
backgrounds may behave differently
in an educational setting because of
their heritage and the neighbor-
hoods inn which they grow up. They
tell us very little indeed about
diversily or what we can do in our
various public arenas to accomino-
date oflen significant ethnic differ-
ences.

As n slart, we need - escape
the pervasive influence of our
federal government's megagroup-
ings. [L may be politically expedicnt

to use categories such as Hispanic and Oriental, but for aducation it is tnore
important for teachers to know that the experience of Mexizan-Americans is
primarily rural while that of Puerto Rican-Americane i primarily urban. It
matters that among the 28 million (plus or minug) Araeriean blacks, there
are vastly different ethnic groups, such as the Creoles of Color in New
Orleans and the Gullah Blacks of the Carolina Sea Island: Anyone having
any familiarivy with the Japanese and Vietnamese living in the United
States knows Lthere are profound differences in their heritage, background,

~The Lime has come to set politics aside
and study our diversity with
the scholarship it merits.

and, yes, their typical approach to classroom instruction. Jt is also important
for teachers to realize that small neighborhoods comprised of vastly different
cultural groups develop their own unique cultural modes and that children
absorb these in deeply ethnic ways.

At the crux of America's diversity is a pluralism of ethnicities that
range from those of our heritage to the temporary structures of neighbor-
hoods in transition. Inereasing understanding of these vastly complex
systems is a challenge of mon.umental proportions. It is a challenge that we
need to confront not only for the sake of improving the delivery of education
to children, but also s¢ that we can better undérstand the nature of the
pluralism that currently deminates all aspects of American society.

Though we are several dzcades into our efforts to develop multicultural
education for a pluralistic society, we remain uncertain and often1 in signifi-
cant disagreement about the meanings we attach to the terms of our dis-
course, and the goals we hope te achieve, While politics may be an inevitable
component in the development of multicultural education, the time has come
to diminish its role in faver of developing a theoretical framework sufficiently
powerful to sustain coherence and consistency in our research and in our
public discourse about pluraiism and multiculturalism. We need to know
more clearly and with more evidence how ethnic development affects our way
of thinking. What, il any, impact dyes ethnic membership have on our
motivation for learning? Is there a relationship belween our ethnic back-
ground and our willingness to read? Is multiculturalism in a pluralistic
suciety such as ours different from the multiculturalism that increasingly
characlerizes our global relationships? The processes involved in becoming
etlini¢ have hardly been studied though they are at the very heart of
multiculturaliam and how we relate Lo vach other, The time has coma to set
politics nside and study ouwr diversity
wilh the scholatship it merits,

frghts on Douvrsiiy © 1994
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There is much more consensus
and far less confusion among advo-
cates of multicultural education than
1» nften claimed. What some educators
see as widespread dissension in the
field is more a difference in expression
and frame nf reference than in text
and sub»tance. This difference is due
largely te the gap between theory and
practice, the knowledge and applica-
tion levels of practitioners and achol-
ars, and the orientations of cultural
diversity propenents to their particu-
lar disciplines.

Multicultural education is an
eclectic field that draws from many
tdisciplines and areas of specialization
in cducation, social and behavioral
sciences, and the humanities to
construct its philosophy, content
theory, visions, and methodologies. To
expeel Lthal practitioners and scholars,
nuvices and experts, educationists and
sucial stientisis will or should speak in
a single, unified voice among them-
sedves or even within their own ranls
tas many critics and skeptics demand)
15 Judierous. Naturully, disciplinary
perspeelives and other frames of
referonce, such as racy, olthnicily,
gender. sociat eluss, ele., influence haw
advorales use the Jlunguage, what
privrilies they emphasize, and what
pedagogical atrate sies Lthey endorse,
Bul when Lhe substance ol
mullicultural thought and action is
examinod and allowances are made fur
the effects theae have on low argu-

C

Geneva Gay™

ments are framed and articulated, a
high degree of consunsus and clavity is
readily apparent.

Practitioners and schelars often
are not at the same levels of develop-
ment and involvement in multicultural
education. Many school-based prac-
tices focus repeatedly on the introdue-
Lion to and awareness of cultural
diversity and rarely incorporate the
compreh#nsiveness, complexity, and
sophistication that are advocaied by
multiruliural scholars. School-based
practitioners tend to:

* include only racial minorities or
gender issues in multicultural
education initiatives.

* locate their innovalions primarily in
social studies and language arts.

» assume that multicultural education
is necessary only when racial
cunfrontations occur.

* equate multicultural education with
feslivals, foods, and celebrations,

Although these approaches are
less than desirable by theoretical
standards, they do indicate consensus
among multicultural education school
practices.

By comparison. the conlinuous
involvement of leading scholars in
multicultural education has led to the
steady evolution of theoretical Lthink.
ing and, ever time, the emergence of
some key points of agree enl. Indi-
viduals who have been working in the
field for many years, such as James A,
Banka, Cherisline Bennelt, Carl A.

nmghie on ihiversity 6 1194
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Grant,
Carlos
Ovando,
and Barbara Sizemore, agree thal
multicultural edncation:

* involves the celebration of both a
national common culture within the
United States and the variety of
cultural groups within this country.

* requires systemic, systematic, and
holistic school reform.

* is for all students, subjccLs, and
school settings.

* is a liberating, reconstructive, and
transformative foree.

* is a conduit or means for helping
schools and society operationalize
their fundamental values, such as
equality, justice, fairness, and
educational excellence for all stu-
dents.

In characterizing multicultural
education from their varied vantage
points, proponenls are not necessarily
contentious. They are modeling a
critical prineiple of the field—that is,
expressing multiple perspectives about
commen human issues, experiences,
and concerns. =

Geneva Gay Is Prolessor ol Education at the
Unwersily ol Washinglon, where she assists
at the Canter for Mullicuttural Education. Dr.
Gay is & member of Della Chapter.

KAl
member
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A key tenet of multicultural education is

and world. Providing educational equity for all

Wantla 8. Fox is Assistant students and strengthening multicultural
Professor in Curriculum and
Instruchon at Purdue
University. where she has
helped infuse multicultural
education throughout the
teacher preparation curricu-
lum. She also works wath
vocatonal home economics
education.

cited as major goals te.g., Banks 1994'; Bennett
1990‘). Proponents of multicultural education
believe that a culturally pluralistic society is the
ideal one in which common values are upheld
while various cultural styles are respected and
maintained. Proponents of multicultural educa-

unum. They recognize the ongoing presence of “pluribus” while advocating
that individuals from all facets of society be given a voice in determining
how the “unum” is framed.

Snch discussion and mutual construction of "unum™ requires that we
listen to and talk with people with whom we disagree. Problems arise when
groups and individuals disagree, since the tendency is to overstate and
polarize issues rather than seck commonalities and potential areas of
agreement.

If we are to build and strengthen a pluralistic sociely. we must devclop
skills for disagreeing. Balanced dialogue anio g divetse individuals is
critical. and it reguires that we move to the borderlands of our own cultural
experiences in order to identify comimon ground. In our search, we will find
areas where we can compromise, and others wheore we simply cannot agree.
Reconciling differences takes time; and one must hold & firm belief that the
people to whom we are listening have a right to he heard and something
valuable to add. Creating a new mosaic requires a conimitment to the !
process of democracy, as apily deseribed by Sheldon Wolin 4in Moyers 1989,
1013,

Pevoncrdaes invedves litening toow ot of dise enhant voices and disprarate
interests and confln tiig poitts of view. . Democraes really does come donn
people trvieg denconperate, e make commen decisions in comtexds where there s
great diversiey aned strong conflice. The problem iy aor to cennie (o the tost redio-
nally justifiable decision. .00y a probless of trving to come o d decision is which
there are confliviing fegitimiate clding,

Qur plurality as a nation 11 growing, ag is owr interdependence wilh
the rest of the world. I we arce going to achieve any kind of unity or enjoy
the benefits of diversity, we caunul alruptly disiniss individuals and groups
because their viewpoints are dilTerent fron: ours, Overcoming this tendeney
is nol easy, since human beings have been socialized into particular and
cthnocentric ways of commmunicuting, living, and believing,

This absorption in oy own

To Dialogue about Ditlerences
Requires opecial &kills

that diversity is a positive attribute of our society

perspectives throughout the curriculum are often

tion sometimes discuss this .n terms of e pluribus

Tnmights on Deversity v 19084
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ceniral to our identity and sell-

worth, Yet, these very patterns can
cause us to be rigid and unyielding
rather than receptive and willing to
listen and learn. Dialogue with
individuals different from ourselves
requires that we move beyond our
ethnocentricity. We inust purpose-
fully seek a variety of viewpoints,
attempt to see things through
another person's cyes, and try to
identify, perhaps even create. areas
in which we can agree,

Malticultural education has an
important role to play in helping us
find this common ground. It is
critical that teachers, and in turn
students, search out multiple
historical and contemporary perspec-
tives in order to develop respect and
appreciation for, and the ability to
work with, individuals who address
life issues in various ways.

This commitment to communi-
cate in the midst of diversity is an
approach to multicultural education
that in.egrates critical thinking,
ethics and chavacter education, and
conflict resolution. 1t involves
cognitive and affective domains of
leurning and necessilates a variety
of teaching and learning styles. It
gives a wider, more lully representa-
tive vuice to shaping our saciety,
which will strengthen our unity even
as we provide opportunities for
reusonable people to disagree,
helping themn develop skills to do so
praductively.

"WBankx. Jd A 1S An entradurtnw by
mdterndtnraf cdueatien Borton; Allyn sod
Lincen.

Ttennet ¢ L 1 ampreheiame malticultural
eelurcettone: Boston, Allsa wned Bacon,

Meyera, B 1980 A weartdf of wdveas, Noew York:
Doultledny.
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When Making a Difference
Makes No Diltterence

o Rondld B Bilcharl o

Educators who have adopted
the language of diversity and
multiculturalism care deeply about
children and about the future of
their world. They are sincere,
decent. dedicated people. They “want
to make a difference,” to borrow fremn
their own imprecise aspirations.

But efforts to make a difference
will make no difference if our
concern is the construction of @ world
mare innocen! of racism, sexism, and
classiam and if our hope is for the
nurture of a sociely less inclined
toward inequality, infolerance, and
indignity. Democratic tradition holds
that such goals can be achieve”
collectively and collabortively.
That, in turn, however, requires
more than a tolerant, culturally
sensitive population—many [orms ol
autocratlic and oligarchic power
might find such a population per-
fectly acceptable. A demwocratic
sociely comunitted 10 maximizing
human dignity and community
needs much more. Among the skills
that must be shared by all is the
essential skill ol social and political
analysis. The physician cannot begin
to cure the patient without a pro-
found understanding of the body. a
carefu) analysis of the malady, and a
clear vision of wellness. In the same
way, people cannot begin to build a
healthier community without
analogous intellectual labor encom-
passing sociely, the sources of its
pathologies, and a carefully articu-
lated notion of ity goals.

Yot there is litlle within
multicultural education o thiz point
that educutes toward such skills for

democratic life and. hence, little that will make a
difference. Despite burdening teachers with still
niore curricular minutiae to accommodate in an
already crowded day and regardless of efforta 1o
shame students into abandoning overt or subtle
prejudice, the fundamental causes of oppression
remain unexamined in most multicultural
classrooms. In spite of attention to learning
styles and pleas for pedagogical responsiveness,
in spite of efforts to banish the more egregious
habits of instructional bad faith—labeling and tracking in all their dis-
guises—the wellsprings of contempt that lie at the heart of intolerance are
seldoni investigated in multicultural curricula. Democracy is not tolerance
and compassion, though it requires those things. Democracy is acting
intelligently and ethically upon the worid.

All of the changes advocated by multicultural education are good. They
are sound. They are pedagogically and ethically defensible. All hold promise
of making schools gentler places for children's spirits. Making scliools
gentler places, however—like making a kinder, gentler America—is unlikely
1o make & difference. For celebrating cultures. reducing bigotry, teaching
equitably, or devising fairer institutional structures, important though they
are, deal only with the epiphenomena of justice, They do not alter the
distribution of power and privilege nor lead to the conditions necessary for
that alteration. Nor do they provide children with the intellectual twols or
the social and moral perspectives needed to critique power. Multicultural
education speaks to institutional fairness. 1t is silent, however, about how
future citizens might begin to confront intellectualiy and spiritually the
problems of power or power's wayward offspring: inequality, inlolerance, and
indignity. -

Indeed. Anglocentric and Eurocentric classrooms in elite schools are
currently more likely to proviJe requisite skills and commitments fur social
change than multicultural classrooms in the rest of our schools. The problem
is that students in these elite classrooms learn to construct and sustain a
world that perpetuates the privileges they alr'eﬂdy hold.

Thus, making a difference will make no real difference. Construcling a
more just, loving, and humane world requires more than feeling good about
others or about one's self. [L requires a critical understanding of the prob-
lems to be overcome and o clear vision of what might be. It requires ethical
courage. moral computence, spiritual insight, and intellectual excellence.
Every child is capable of mastering those requisites. They will not. do 8o,

however, unless their schocling is

Ronald E. Butchart is Direc-
tor of the Education Program
atthe University of Washing-
ton—Tacoma. He is a histo-
rian who specializes in the
social history of teachers and
the history of African-Ameri-
can education.

Tnseghts on Diversity © 19894 explicitly designed toward such

A Keoppa Delia Pi Publication

CJnpsiery.
~

Page |8

BEST COPY AVAILABLE



(€)

E

Eaing I'tiultural Teaching

Teachers today face a challenge
of extraordinary dimensions because
their students are amazingly diverse.
We hear 10-20 languages spoken in
one school, meet families in the United
States only a short time, know parents
who are involved with their child's
education, and parents who are absant
or overwhelmed by other concerns.

To address this challenge effec-
tively, multicultural teaching must be
an integral part of the total school
program; it must permeate all instruc-
tion and all content areas.

According to Tiedt and Tiedt in
Multicultural Teaching (Allyn and
Bacon, 19901, the following are repre-
sentative research-based principles of
effective teaching that also support
multicultural objectives.

" ¥ Teaching is not “telling."” If
learning is to take place. the learner

Jesus Garcia is an Associate
Professor in the Department
of Curriculum and Instruction
at Indiana University,
Bloomington, where he is
Coordinator of Social Studies
Education,

pared Lo accomplish these goals,

Certainly teacher educators in mullicullural eduecalion need to remain
centered on the needs of minorities and uther groups. llowever, equally impar-
tant is mullicultural education from a global perspective, We must examine

Jesus Garcia o e e T
From a Global Perspective
By the 1980s. multiculluralism evolved into a
movement with two general purposes: Lo enhance
the academic performance of minorily students and
other [earners who have hislorically performed
poorly in school and Lo examine Lhe experiences of
particular individuals and groups and their shared
interests and relationships within a global conlext.
The key to any universily educalion depart-
ment realizing these goals is a laculty knowledge-
able of the history ol multiculiural educalion. and
preservice teachers who are nol only aware of the
public-school experiences o minorities but also
sensitive Lo the concepts ol diversily and accepling

ol the principles and practices of multiculturalism. Unlortunately, there is much
evidence lo suggest thal many practicing and preservice Leachers are nol pre-

c e Daela LTiedl

must be actively engaged in making inquiries to
construct his or her own meaning. For example,
students might report on stereotyping in their
favorite television programs,

¥ Learning is more than inemorizing facts.
Broad thematic studies of groups i.» *he United
States enable students to learn facts about then: and
value their contributions.

¥ Al students come to school with a vast store
of knowledge, which we should relate to new con-
cepts, A study of families around the world might
begin with children sharing what they know about families.

¥ Teachers who respect students select methods that treat them fairly.
Through porllolio assessment, for example, students are encouraged to focus on
their own individual growth and accomplishments rather than measuring
themselves against the achievements of others.

The kind of teaching that will best meet the needs of our diverse student
populations is simply the most effective teaching. Embracing multicultural
teaching is less aboul designing new courses or throwing out old textbooks and
more about how we teach 2nd how students learn. All students need
multicultural teaching and will henefit from the best teaching we can provide.

Pamelal. Tledii

sa linguist and
literacy educator who teaches
composition and reading
courses at the University of
California—Berkeiey.

human experience from multiple
perspectives,

Advocates for multicultural
education must lead Lhe educalional
communily in the right direction.
They can encourage achools of educa-
Lion to collaborate wilh melropolitan
schools in increasing academic success
among all learners in metropolitan
schools, Encouraging more cutlurally
diverse learners intu enlering college
would ensure a higher level of diver-
sily among students choosing teaching
as a career, enrolling in gradunate
school, an+ seeking degrees. The
overall goal uf such practices would be
to increase intellectual diversity
among the nation's teacher [oree and
schools ol education,

those contepls—([or example, cullure, subcultures, diversily, minorily/majority,
acculluration, assimilation, racisni, sexism-==thal help studenls examine the

RIC
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As school improvement agendas move {rom
“reform” to “transform” mode, educational
transformers are proposing multidimensional,
holistic approaches to solving our critical prob-
lems. One of our most critical problems is
stucenls; that is, providing equal opportunilivs
for each student to learn and develop into a
healthy and whole person.

Research on learning affirms that learning
is a process of constructing meaning. The con-
struction of meaning (and consequently learning)
cannot take place in a fragmented fashion— it
calls for a holistic approach. Holistic education is
concerned with the development of the total
person, emphasizing the mutually inclusive importance of the affective and
cognitive domains while stressing human values and dignity. Liealization of
educational equity and excellence for all students is one of the mast serious
challenges educators face as we move into the twenty-first century. 1l we are
to tneet Lthis challenge, we must not only reclaim the holistic tradition but
also conslitutionalize it as we expand the school community in the celebra-
Lion of diversily.

Last year a University of North Carolina at Greensbuoro (UNCG)
coulleague and 1 started a collahorative project with Eastside. a local elemen-
tary school. Eastside serves students from Native Awnerican, Mexican-
Amverican, Anglo-American, and African-American herilages. The schoul’s
cethnic ratio is 92 percent minority students and 8 percent Anglo-American;
the ethnic minorily student population is predominantly Alvicun-Americuan.
Ninety-seven percent of Eastside’s student population receives frev or
reduced lunches, which qualified the school as a sehoolwide Chapter 1
project. The UNCG project team members include Lvo teacher educators, &
luman develupment professional, o leadership expert, and » curriculum and
instruction graduate student. The Esstside teain members include the
principal, the third- and lourth-grade teachers and their aides, the inedin
specialist, and the hume-school coordinalors. 1t is a Ltruly colluborative
partnership that is generating feelings of mutual respeet, renewed commit
munt, and re-energized hope.

The collaboralive project lust year facused an the development and
inmplementation of a multicuitural unit, “Celebrating Qur Heroes and
Sheroes.” During the collabaralive developinent und implementation activi-
Livs, we found that Leaching to and aboul diversity does inerease student
achievement motivalion. Students' heliefs about Lheir ubilitivs o auceeed in
school and allitudes about thewr schoolwork became more positive. We also
found that collaborative curricnlum and professional development chunge
teachers' thinking about content and pedagogy. Most importantly, our
activities last year showed us that
articulution among the hume, school,

Cenla Ross Baber is Assis-
tant Professor of Curriculum
and Instruction at the Univer-
sity of North Carolina—
Greensboro. Shecoordinates
the secondary social studies
program and tcaches social
studies, multicultural educa-
tion, and global education
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students was a key ingredient in
stutlent achievement, In other
words, when we expanded the school
community in celebration of diver-
sily, we increased and reinforced
opportunities for students and
teachers to experience success.

This year the UNCG-Eastside
Cullaborative School Improvement
Project is attempting to institution-
alize the holistic tradition by way of
linking the home, school, and ’
cemmunity together in a proactive
way. We are working with the
administrators, teachers, aides and
other support staff, and parents in
the development and implementa-
tion of multicultural resource units
and appropriate teaching strategies.
We are looking at how multiple
variables affect the achievement
motivation of the students. These
multiple variables include (a) in-
class instruction and content; th)
out-ol-class instruction and content
{i.c., media center activities); (¢)
extracurricular activities; such as
Lutorial services and field trips; (d)
parenial involvement; (e) socializa-
tiun processes; and (f) school-
community relations. Qur activities
include site-based planning sessions
with Lthe staff and parents; focused
workshops vn unit development,
mindful learning, literacy, cross-
cultural socialization processes, and
parental involvement; and other
professional development activities
tuch as collaborative presentations
at nalional conferences.

The collaboration is transform-
ing Eastside School as well as
components of teacher education at
UNCG. We are indeed expanding
the school community in celebration
of diversity. A

'—“4-'
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Eprror's Note: In Australia
there has been widespread discus-
sion of the pertinence of
‘multiculturalism’ to schooling and

-~ to Australian cultural Life more
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broadly. Here, as in the United
States, a multicultural lobby has
demanded that the school curricu-
lum represent more fully the inter-
ests of particular ethnic groups in
the community. Recently, in this
context, Prime Minister Paul
Keating announced that Australia is
a part of Asia.

Among those who have
analysed the underlyc'ng consider-
ations affecting policics adopted on
these issues is the eminent philoso-
pher John Passmore. Over a distin-
guished teaching career, Professor
Passmore has lectured extensively in
Japan and other overseas countries.

The following is taken from a
longer article published in the
Septermber 1992 Quadrant. [t is
intended, here, as an introduction to
important facets of Australia’s
cultural life, and their implicit
conncction with the content of
courses in schools and universities.

If in some ways one does not
think ef the last 50 years as being
particularly creative. in one respect
the period has certainly excelled—
in the ¢reation of new pejorative
expressions. Sexism, racism,
elitism, ageism, speciesism-—you
will not find any of theae in dictio-
nari¢s published belore the Second
World War. Unlike the traditional
deadly sins, they all end in "ism,”
which suggoests that thoy represent

’f{"'ﬁ.ﬁ}? = W’_‘f“{** Wh‘sj‘_qm "‘”"r-?,qv ---m_ Loty
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Jolin.Passmore.

intellectual positions —parallel to
scepticism, idealism, rationalism—
but at the same time they have an
ethical force, claiming that those
whom they are directed against are
net only in error but are actively
wicked. The latest word to join this
select group is "Eurvcentrism,” with
its cognate “Eurocentric,” It has not
yet found a place in the Oxford
Dictionary of New Words, but it has

..certainly been freely circulating as

a new form of vituperation in
Australia.

it is, however, quite erroneous
as a description of the Australian
attitudes that have until quite -
recently prevailed. Britocentric, yes,
but Eurocentric, certainly not. in
fact we have paid far too little
attention to Europe. The extremer
Australian nationalists would have
us contemplate nothing but our own
navel or, a little more broadly, our
stomach, which, we are told, relies
for its (uture sustenance on our'
taking ourselves to be a part of
Asia, But if we shift our eyes from
the navel where our umbilical cord
was cut Lo the breasts that gave us
suslenance, we shall soon see that
these were, and largely continue to
be, European.

Every European country has
problems and opportunities that
arise from its geographical posi-
tivn—as, let us say, Germany in
relation to Poland, Greece in
relation to Turkey, France in

relation to North Africa. Sumetimes,

indeed. these problems are in
relation to Asia, of which, from a
geographical standpuint, Eurovpe is
only a vast peninsula, Before we
decide Lo regard ourselves as a part

John Passmore, Professor
Emeritus of Philosophy inthe
History of ldeas Unit ai the
Australian National University,
is the author of A Hundred
Years of Phitosophy, The Per-
factibitity of Man, and Serous
Art. Last year he was ap-
pointed a Companion of the
Order of Australia.

of Asia on account of our_proximity,
we shoule remember that 1most
parts of Europe are much closer Lo
large areas of Asia than we are to
any part of Asia except Indonesia.
Unlike us, Europeans can send
goods to Asia by rail or truck—in
the case of Turkey simply by
crossing a bridge.

Against the view that we
should think of ourselves as a
European country, the objection will
certainly be raised that we now
have a considerable Asian migrant
population and have nlways had an
indigenous Koori | Aboriginal]
population, Perfectly true, bul we
are not. in these respects, unigue
among European countries. Most ol
them have very considerable non-
European minorities without
thereby surrendering therr elaim Lo
be accounted European. To be sure,
these minoritivs are in many cnses
African rather than Asinn, Bul
there are considerable Molucean
minorities in olland, Indians and
Pakistanis in Englund, wo sny
nothing of the Chinese in bath
countries.

Many ol our most successful
Asian migranls were purtly
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Europeanised anything;
before they we are a
arrived here, continent
as I am to our-
reminded selves.” In
whenever | a more

buy Saigon conciliatory
rolls from a mood,

local Vietnam- however, 1
ese bakery; tnight have
they are very replied:
obviously a N ] "We are
more delicate, it part of the
less tooth- Wushalian fulte i ¢ "n;.pu'_un ml. ’ Brmeh .
destructive < and drchtesture of Asian Cuunte P Empire.” 1
version of i N - am nol

French bread rolls. Such migrants
find it much easier to cope with
European Australia than they
would with most of their fellow-
Asiatic countries, let us say with
India or Japan. Of course, it is also
often the case that such migrants
can speak, or at least read, a
European language, wherears unless
they come from India they are very
unlikely tu be able to speak or read
Hindi or Tamil, or unless they come
from Japan to speak or read Japa-
nese. If we were to become less
European, life would be more
difficult, not easier, for our mi-
grants as a whole, as it clearly
would be if we began to speak one of
the Koori tongues as our national
language,

Our culture is now being
conspicuously inflluenced by the food
habits and, to a lesser degree, by
the art, music, theatre, and archi.
tecture of Asian countries. But
there is nothing un-European in
being thus influenced, evento a
greater degree than we now are.
Tea was an Asian import; Japanese
pottery, prints, and music have all
exerted a notable influence in
Europe, Lo say nothing of religion.

Even Chinese political systems have
had their admirers. French Enlight-
enment thinkers saw in the manda-
rins scholars exercising the role
they would like to have exercised,
as powers behind the scenes. 1t is no
accident that ont often, nowadays,
sees our senior public servants
described as "mandarins™, we call
them that in the light of the French
interpretation of China. Later, of
course, there were those who saw in
Maoisin the purest form of commu-
nism. To regard with interest what
is going on in Asia, to study it, to be
influenced by it, is by no means to
make oneself less European, to
become “a part of Asia.”

Major Inflluences in Australia

Being European does not
prevent us either from being
distinctively Australian, differing as
much from other Eurapean coun-
tries as does Sweden from Spain, 11,
in the dim distant days of my
boyhood, 1 had been asked, “Of what
is Australia a part™ I might have
replied, with the proud nationalism
of boyhood: “We are not part of

suggesting that my reply should
now be: "We are part of Europe."
Indeed my preferred reply would be
closer to the first boyish une—"We
are not part of anything™ —thus
insisting on our independence,
which can be a virtue in our rela-
tionships with Asia.

What did it mean to be part of
the British Empire, except Lo be
coloured red in the atlas? It was to
recognize the same sovereign as the
other part.s'. to have the same
supreme court of appeal, to look to
England, even in the case of those
who rebelled against it, as being in
certain respects a political model. It
also meant that a great deal of our
trade was within the Empire,
espucially when Iniperial prefer-
ences were operating,.

Over time, things changed.
The United States arose as a world
power and began profoundly to
influence our culture, The Empire
declined into the Commonwealth,
with less and less central power
retained by England. Where there
had been a family, there was now a
club, This seema to have discun-
certed Australians, We were
accustomad to being u part of
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something, refusing to take our
independent continental status at
its face value. We were not happy
simply to describe ourselves as part
of Oceania. That is not grand
enough. But whatever clse a sense
of being part of Asia would bring
with it, it would not be the posses-
sion of a foster-mother, Lo replace
the "Mother Country,” Great
Britain.

Had I been talking about these
queslions even half a century ago—
which is highly unlikely sinte Asia
was then alinost universally
regarded as a threal, rather than a
potential economic saviour—I
should almost certainly have
deseribed Australia as a British, or
perhaps “Anglo-Saxon,” country, not
as a European country. "Anglo-
Saxon" was always ridiculous. It is
preposterous to describe even
England, so Europeanised by a
variety of invaders, inost notably
the Normans, in these terms, as if
at stockbrokers' parties it was the
normal thing to dress in woad and
chant Beowolf: “Hwaet, we gardena
in gear-dagum.” English culture
without Scottish philosophers,
suciologists, and economists, Irish
dramatists and satirists, would be
greatly reduced. It is even more
ridiculous to call Australia Anglo-
Saxon where Celis, Jutes, Angles,
and Saxons have interbred more
freely than in ..e British Isles. In
recognition of this fact, “Anglo-
Cellic” now often replaces “Anglo-
Saxon.” Why not be content with
that ot, in its broader sense, "Brit
ish" rather than “European™?

1 have no intention ol denying
that the Irish, English, Welsh.
Cornish, and Scottish elements in
our society have been over most of
our history, and indeed still are, the

predominant sources of our cus-
toms, political institutions, virtues,
and vices, even if, as historians now
like to point out and as my own
family exemplifies, they were never
our sole immigrants. And over the
last nalf-century, the part non-
British migrants have played in
Australian life has become ever
more conspicuous, Furthermore, we
have steadily become less and less
like those inhabitants of the British
isles who live in the middle-class
segments of the Home Counties and

finds American pop music. Ameri-
can-style takeaways, American-
style commercial television pro-
grams.

Australiax European Origins

So what do | mean when [ say
that we are European? The most
important events in our history, the
ones that have done most to make
us what we are, occurred in Europe,
albeit a Europe itself profoundly

We are not part of
anything; we are
a continent to ourselves.

regard themselves as "the British.”
Could we not as accurately say
that we are Americans? There are
some who envisage our becoming
the Blst state. Nevertheless, we
differ profoundly from the United
States. Our Labor parties, degree of
unionisation, political system, the
extent of our secularisation, our gun
laws, medical systeni, interest in
other countries, and even our
filmmaking bring us closer to
Europe than to the United States.
There is not the slightest doubt, of
eaurse, that we have been influ-
enced. especially at a superficial
level, by American culture. But so
have all Eurupean countries. It can
be harder in Germany to see a non-
Americon [llm than it is in
Canberra; almost everywherc one

influenced by Egypt and the Middle
East. They occurred in Ancient
Creece and Rome, both in the form
of classical literature, philosophy,
and law, and, with the conversion of
gentiles, in the form of Christianity
and the rise of the established
Churches; they occurred in Europe
generally with the Renaissance, the
Reformation, the French and the
Scottish Enlightenment, the birth of
the concept of toleration and of
representative government, the
industrial and agricultural revolu-
tion, the Chartist movement, the
rise of feminism, and the penal
reforms under the auspices of
Bentham and Beccaria. As Rudyard
Kipling might have written: “What
do they know of Australia who only
Australia know?"

_-—l——ﬁb
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I have no intention of getting
invulved in current debates about
whalt constitutes a European. Let
me unly claim that vur historical
memorics.are European, deriving
frum countries that are, un any
account, centrally European as the
[ermer Soviet Union and Muslim
insets in Lthe cuntinent of Europe
are only marginally European.
Sume tiine ago | walked around the
Borghese Gallery in Rome with an
Indonesian, wealthy enough and
educated ¢nough o know that
Rume, and this galiery in particu-
lar, was a place wurth visiting. He
cngaged me in conversation because
he was puzzled by a picture of a
man crucified. Who was this ntan?
1t turned vut that Jesus wasonly a
name to hint; he knew nothing of
His death and supposed Resurrec-
tion, “Why are there su many
paintings.” he asked, “of'a woman
with her child on her lap?* Mars
and Venus were not even names Lo
him, let alone Socrates and Plato,
Australians can have this same
feeling of ignorance confrunting
Indian sculpture ur Indunesian
puppet plays. Bul so can Chinese,
There is a European historical
miemuory, but not, in the same sense,
an Asien historical memory,
although of course each Asian
country has ils own, quite funda-
mental historical memories,

What it means to say that we
are European is that the leading
idreas that have constructed our
society are of Eurupean origin,
ulthough sometimes mediated by
Lhe United States, I sometimes
suspect that our educational system
is being redesigned to destroy such
memories, but so far at least
newspapers do not need to explain
who Nero, Napoleon, or Galileo
were. Austraiia also has, of course,

what une
might call a
private history
with events in
it that are
quite unlnown
to the Euro-
pean world as
a whoule—such
events as the
Eureka Stouck-
ade—but
something
similar is truc
of every
Eurupean
country. There
is plenty of
work lor
Australian
historians to
do, not only in
detailing this
private Austra-
lian history but
in considering
how gur
Luropeun
character tuol its distinctively
Australian shape.

Australion-Asian Relations

Of course [ agree that if we
are going to be successful in dealing
with Asians, we have to try to learn
how they think and accommedate
vur modes of action to their modes
of thought, I could not pablish the
lectures I give in Japan in the same
form vutside Japan. However
accommoduling we are, the fact
remains that what we have to offer
Asin is nol Asian. IT Asians come to
study in Australia, il is to vbtain &
Luropean-style education. There
are varielies of science and technol -
oKy, ealling upon imaginative

thinking, where Australia has a
degree and type of expertise that
Asian countries cannot match.

We shall never be able tu
equal the Japansse in miniaturisa-
Livn, where Japan has drawn upon
centuries of tradition and applied it
to fundamental discoveries inade
elsewhure. But we have many
excellent scientists in such industri-
ully promising arcas as genectics and
electronics. In such areas we are
helped by the fact Lthat we are much
less hierarchical than Japan; the
yvoung can vponly contradict their
clders, in a manner that is highly
conducive W scientific advance.
HNere the borderline between science
and teghnology is a slender une and
in uther cased, too, Australian
ingenuily is beginning to juin hands
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with scientific imaginativeness, Qur
willingness to impiovise, Lo “give it
a £0,” can be particularly useful in
Third World Asian countries.

Yet there are difficulties for us
in our relations with Asia. Some
arise from a single characteristic:
we arc a nation of gamblers. The
gambler is prepared to take risks
only il success promises immediate
large gains, for the miniinum of
effort. We live in a cecantry in the
{oundation of which ¢riminals and
gold diggers played a considerable
pari, both of them taking risks to
secure immediale gains. Qur
farmers have had to face the risks
of drought and floods bi't, az well,
were rarcly interested in expendi-
tures that wonld preserve the long-

term viability of the svil, Qur earlier

farmers, indeed, often exhausted
the soil in a particular area for
immediate gains and then moved on
to do the same on uther land. | do
not want to claim that these atti-
tndes are peculiar Lo Australiu; the
Chincse are notorious gamblers,
But the get-rich-quick mentality is
exhibited in Australia Lo a striking
dogree,

Deeper difficollies with Asia
gpring from our being European,
particularly in relation to our moral
attitudes, One can roughly distin-
guish two broad types of moral
attitude: universalistic and particu-
larist. On a universalistic theory,
we have moral responsibilities
toward other human buings simply
as such, whatever their sex, race,
age, national group, or position in
suciety. On a particularist theory, in
contrasl, our love should he particu-
larly directed to those we stand
close to, toward whom we have

gpecial duties—our parents, chil-
dren, employers, community—and
rights arise only out of social status.

It would be wrong to aay that
universalism is pecuiiarly Euro-
pean, particularism peculiarly
Asian. In China, around the fifth
century B.C., the Mohists developed
a theory of “indiscriminate love™—
by no means to be identified with
European concepts of “free love"—
which was clearly universalistic.
But particularistic Confucians
defeated them, arguing that sociely
would collapse unless our primary
mural concern was with those who
were nearest Lo us, In classical
Buddhism, however, compassion is
Lo be universal. On Lthe other side,
there have been particularist moral
theorists in the West, especially in
eighteenth-century England. But
the broad cuntrast stands,

The new sins to which [
referred when 1 began—sexism,
ageism, racism, speciesism, clit-
ism—are all ol them offensive only
{rom the universalistic standpoint.
Their recognition as sins in Austra-
lin has widened the gap between
Australian and Asian moral atti-
tudes. In practice, no doubt, we are
often more Confucian than these
universalistic principles would
allow, paying particular attention to
the interests of our own children as
compared with other children, more
attention to the interests of “mates”
than to persons at large. But recent
moral outbursts against this lnal
preference un the part ol politiciuns
flow from the more widespread
adoption of universalistic principles.

Thia artsele 1s on akeidgged version of.
Pussmore, J. 1902, Burope in the Pnalic
Quudrant 1Seplembet't.
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Among the universalist
principles that have had a continu-
ing effect on Australian public life is
the aversion to censorship, culmi-
nating in the doctrine of the free-
dom of the press and of information
generally, and the right of ovdinary
citizens to protest against and to
demonstrate against political
decisivns—all these taken to be
universal human rights, I greatly
doubt whether it is possible cunsis-
tently to support such doctrines and
to regard onesclf, even in the loosest
of senses, as part of Asia.

No doubt, just about every
country has at sume slage inits
history engaged in massacres,
whether directed against demon-
strators or against people with
different religions, ol'a different
eolour, ur different social group. But
the convergence of the moral and
social changes [ have just noted
leads us to regard them with
particular horror. The recent
massacres in Asian countries in
places as far apart as East Timor,
Bangkok, and Tienanmen Square
have produced very obvivus dilem-
mas for a government that professes
to be a stalwart defender of human
rights and yet wants to regard us as
being a part of an Asiz that has no
such commitments. Equaliy it has
difficulties wilh countries that
simply cannot believe in the exist-
ence ol a press that is not govern-
ment directed.

The future ol Australia will
hang upon the decisions our govern-
ment now makes about such basic
mural considerations as these, 1 am
glad I am not a decision maker; all 1
have tried tv do is to make some of
the issues a little clearer,
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Integrating Fair-Minded Critical
Thinking, Justice, and Social Action

Principles of fair-minded
critical thinking, justice, and social
action are at the heart of multi-
cultural teaching. Too often they are
overluoked. If we and our students
are not continually engaged in
critical thought, multicultural
education is likely to result in
indoctrination rather than ethical
insights based on cove values such as
acceptance and appreciation of
cultural diversity. respect for human
dignity and universal human rights,
respongibility to a world community,
and reverence fur the earth Critical
thinking skills are essential Lo
multicultural education’s rule in
reducing prejudice. analyzing
multiple pevspectives, and encourag-
ing responsible social action.

Teachers and students must
become critical thinkers who know
how to “gather, analyze, syuthesize,
and assess information . . . enter
sympathetically into the thinking of
others . . .(and} deal rationally with
conflicting points of view" {Paul
1993, 123"). Richard Paul, 2 major
leader in the international critical
thinking movement, defined the
uncritical thinker as one whose
thoughts are shaped by egucentric
desires, socia} conditioning. and
prejudices. Unecritical thinkers are
unaware of assumptions, relevant
evidence, and inconsistent reason-
ing. They tend to be “unclear,
imprecise, vague, illogical, unrvellec-
tive, superficial, incondislent,

- inaccuralte, or trivial” { Paul 1893,

. 189)%, Critical thinkers, on the other
" hand, make their thinking “mare
< tleax, precise, accurate, relevanl,

C R . R i - -
~ Chrsline 1 Bennet

consistent, and fair” (Paul 1993, 136"). They
attempt to be constructively skeptical and
work to reniove bias, prejudice, and one-
sitded thought. To be fair-minded, critical
thinkers must show empathy for diverse
points of view and seek truth without
reference to self-interest or' the vested
interests of friends, community or nation.

As critical thinkers, we can use prin-
ciples of justice and responsible social action
to care about human welfare beyond our own
family and friends. We can become agents of
change in vur communities, In his introduc-
tion to Race Maifers, Cornel West urged us
to focus uur attention on "the common good that undergirds our national and
global destinies" tWest 1993, 6°). What matters is how much we care about
Lhe qualily ol vur lives together, He envisioned a new leadership based on
grass-roots democracy and argued that as the twenty-first century ap-
proaches, new leaders will be challenged to help Americans create and
sustain 2 genuine multiracial democracy *in an era of global economy and a
moment of xenuphoubic Mrenzy" (West 1993, 8%), West wrote that racial
hierarchy in the United States must be destroyed through argument and
action based upon our 1deals of freedom, denmocracy, and equality.

A multicultural enrriculum can engage students in analysis of these
cumplex issues and decision-making situations that are interdisciplinary
and conlain mulliple points of view and possible interpretations. For ex-
ample, n lesson on images of the African continent (or any geographic area)
seen in a variely of maps, with their inherent biases and distortiuns, can
help students understand different cultural perspectives and world views,
We can critically analyze news media coverage of current events from
newspapers across the United States and from a variety of nations, We can
use children’s literature and historical fiction that reflect diverse ethnic and
national perspectives and shared human emotions and conditions. By using
decision-making “trees” focused un community problems, students ¢- n learn
Lo clarify problems and values as well as identify possible solulions.

When multicultural education teaches fair-minded critical thinking
skilla, studenLs can begin to focus on their community problems and con-
vorun with Uhe teols needed to embrace justice and responsible social aclion.
I'rinviples of criticnl thinking, justice, and social action are interactive and
necessuly.

Christine 1. Bennetll is
Professor of Social Studies
and Multicultural Education
at Indiana University in
Bloomington. She is Diractor
of the Teacher as Decision
Maker Program, a graduate
studhies program dedicated to
multicultural teacher educa-
tion in a global conlext. and
author of Comprehensive
Multicultural Education.
Theory and Practice.

'Paul. B, 1009, Critical thinking: \Vhat cvery
person needs to akrvive in a repdiy
changing world. Banta Rosa. Culil.
Foundation for Critical Thinking.

Wemt, C. 1908, Roace igtters Boaton, Mass.:
Beacon Prosh
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Multiculturalism, ethnocentlrism, racism,
sexism. feminisin, Eurocentrism, Afrocenlrisi,
moralism, fundamentalism, Marxism, camtalism,
socialism. classism, communalisin, individual-
ism —all are cultural discourses thal imply that
there is something of value. All ure menns ol
discriminating between peuple whose uclions
affect their sense of self and well-being. All
human groups-—from diehard, ultraconservalives
to garden-variety-type liberals —are represented.

Polytheism, monotheisny, orthodoxism,
atheism, Catholicism, ProtesLanlism, 1slamism,
Judaism, nativism, animisni, Hinduism. Bud-
dhism—all represent our need for and means Lo
spiritual salvation. All human groups are
represented.

Community solidarily, personal mtegrily,
purposeful education, moral/spiritual upbringing, generosily/reciprocity,
ppportunity/privilege, personal rights and group responsibility, and tradi-
tion/modernity —all represent our aspirations for all that is good and ensure
our survival as human beings. Ail human groups are represented.

African-Americans, Asian-Americans, Pacific 1slander-Americans.
Euro-Americans. Hispanic-Americans, and Native Americans. In 1903 W. K.
Du Bois predicted that “the problem of the twentieth century would be the
problem of the color line.” All huinan groups are represented.

The ideas and ideals of the melting pot society hnve iong since given
way to a inultitude of unique strategies that atlempls Lo address Lhe
sameness of our basic human needs. The homogenizing effect is everywhere
around us whether we recognize it or not. Politics conlorm, race conforms,
class conforms. veligion conforms, sexual persuasion conforms, und even
prison conforins.

Can we generate a focus for the future that is less narcissistic and
more generous? Less prophetic and more compromising? Less grandiose and
more practical? Less theoretical and more applied? Encourages more partici-
pation in civic concerns. and accepts less apathy” Is Lhis a Lall order? Yes. Is
il possible? Yes.

Let me suggest that by recognizing the world's people and their
cultural attributes as being dependent, independent, and interdependent,
we have made a viable slep in the right direction townrd accepting difference
for what il is. We strive for political correctness in our guest lo understand
diflorence. Qur differences are called culture.

Whal we call multiculturalism hus spawned an indugtry of sensilivily
and diversity rainers for cullural awareness, Like social justice, equal
opporiunily, political representalion,
and family values, there i some-
thing inherently gued in the concepl

t A

Sheilah Clarke-Ekong is
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Associate in the Genter for
International Studies at the
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on continuity and change in
social institutions in West
Africaand in African commu-
nities in the Diaspora.
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bul sumething equally difficult tofix
upun in the reality. There have been
as many definitions of culture as
opporlunities to write on the subject.
Cenlral Lo the analysis of culture is
Lthe idenlification of symbols: those
nialerial and nonmaterial aspects of
life that people value. Valvation is
key in analyzing the cultural
processes of decision-making and

There have been as
many definitions of
culture as opporlunitics
to write on Lhe subject.

choice, both ol which are central for
social action.

Does our future vision include
honesty and critical-mindedness in
creating group-specific objectives
superior to objectives of hoinogene-
ity? Rather than creating a new
language for old problems, perhaps
as teachers we can look Lo our
students and see what works [ur
them. For example, our young adults
are known to ask one "to chill.” One
could “chill” in situations of cullural
difference rather than he hot-
headed. Let's nol burn bridges but
build a few leadig to new under-
sltandings. For those who would
question Lthe value of differenee for
their vwn personol develapment, we
might reflect on the wander und
curiosily that is purl of humun
nuture, To apprecinte the value of
the nther is to reaffirm the self. We
musL tespect the sonotity of human
exiatence and recognize the oultural
relotivity ol aocinl reullbiofe =

T e . | |
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Anthropologist John Ogbu
119921 identifies two types of minor-
ity groups: voluntary minorities and
involuntary. or castelike, minorities.
Voluntary minorities are immigrants
who have come here of their own free
will, and Ogbu concludes that under
such circumstances they have tended
to be successful in cross-cultural
adaplatiun and schoul learning.
Involuntary minorities are those who
were brought into the United States
against their will through slavery,
conquest, calonization, or forced
labor. Stigmatized and relegated to
low-slatus oceupations, they have
tended to have less success in cross-
cultural adaptution and school-
learning thun voluntary minorities.
They 1end to preserve their cultural
and linguistic dilferences as symbols
ol ethnic identity and separation
from mainstream culture,

1 have the twin legacies of
voluntary and involuntary minori-
tivs. My father chose to emigrate
from Nicaragua, but I have at times
been identified and treated as if'l
were a member of an involuntary
minority. I can reflect on Ogbu’s
cross-cullural paradigm through iny
DWN eXpericnces.

I immigrated to Corpus Christi,
Toxas, frum Nicaragua with my
lamily in 1955, The primary reason
for vur move was religious freedom,
My father, a former Catholic priest

under the Anastasio Somoza dictater-

ship, lofl Lhe Catholic church to join
the Nazarcue church, Soon after, he
smigrated to the United States
becnuae he feered lor hig life—
sumoza and the Cutholic hiersrchy
wrongly apposcd his vigorous use of
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the pulpit to convert Catholics to
Protestantism. | shared the cultural
and languege patterns of Nicaragua
and also had values from the Catho-
lic and Protestant faiths, Even after
emigraling, Nicaraguan language
and cultural patterns continued in
my home for many years, and
discussions about spiritual values
were part of my family's daily life.

Upon our arrival in Texas, I
was placed in the sixth grade at the
age of 14, Unable to understand what
was going on that year, I was re-
tained. In those years, schooling
practices in the United States for
language-minority students like
myself were largely of the sink-or-
swim variety. I also received my first
paddling at school for speaking
Spanish on school grounds,

Such initial contacls with the
American culture raised some very
disturbing questions and often made
me [eel like a mentber of a castelike
minority, Why was 1 not allowed to
speak Spanish? Why did Mexican
students seem ashamed of speaking
Spanish? Why did Mexicans, Afvican
Americans, and Anglos reside in
separste neighborhoods and attend
segregated schools? With separate
drinking lountains lor *“Negroes™ and
"Whites," which fountain should !
use? Why did (eachers show little
interest in who 1 was? And why did
my parents leave the warmth and
comfort of Central America for the
indilference and coldness of the
United States? Oh, how I longed to
show my teachers what [ knew in
Spanish in those days! Feeling alone

Tumghtz on Dirersity © 1994
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strange
world, I
withdrew
into a shell and began to question my
abilities.

The turning point in my aca-
demic career began when somebody
in the church congregation saw me
coming out ol a pool hall and told my
father. Soon after that 1 found myself
being sent to a private Mennonite
high school in northern Indiana. At
the school, one very special teacher
encouraged me Lo maintain and
improve my Spanish, and this
encouragement eventually led to my
receiving an award for excellence in a
state-wide academic competition in
Spanish, | subseyuently received
several college and university
scholarship offers and suddenly
envisioned myself in the world of
ideas. 1 later majored in Spanish in
cotlege, taught it at the high-school
level, and then went on to receive u
doctoral degree in education.

In my case, ] was a voluntary
immigrant who survived despite
being sometimes treated as a caste-
like minority, My success, however,
came through a complex and multi-
layered process crownead by one very
perceptive teacher who cared.

Oghu. J. 1992. Understanding cultural
dwversity and learning. Educational
fescarchor 2118) November: 8.

Carlos J. Ovando is Professor al Indiana
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multicultural education and ¢urriculum and
instructon. He is senior coauthor o
Bilingual and £3L Classrooms: Teactung mn
Muiticultural Contexts
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Diversity with Style—
Learning Style, That ls!

Even as we increase our
efforts to confroni issues of equity in
education, evidence mounts that
reveals how far Loo few learners of
volor gain Lhe skills necessary for
survival in this society. Huwever, to
improve Leaching and learning in
culturally diverse school environ-
ments, we need to do more than
simply adopl a new program or
sue new "get tough” requirements,
Such responses do not automali-
cally lead to more effective teaching
and learning in multicultural
environments. Rather, a new call
for educational equity must come
forth thal accepts the premise that
same is ntof equal.

Learning styles research is
onc promising avenue that may
serve as a framework for modifying
and rendering more effective how
we address diversity. Such research
may provide practical informatien
about culturally diverse learners
that can be used to design more
appropriale learning environments.
This information may be used Lo
cncourage teachers to display
interpersonal behaviors Lhal will
resull in positive, successlul loarn-
ing outcomes for multicullural
sehoul populutions. This is crueia!
whoere these groups are now
underserved and undereducaled

Research supports the exist-
eree of culturally based lewrning
sivle preferences among Aflrvican.
Anmerican and Hispanic-American
learners. The delineation of style
charn¢leristics for these groups s
very gimilar, These sludents are
described as:

* More global than analytical in
Lheir preferred thinking mode,

* More cnoperutive than compeli-
Live in their relativnships,
eupecinlly as these impuct
lenrning Lasks;

- he

ey Rass

s More person-oriented than object-oriented in
their personality preferences;

» More responsive to human-interest, socially-
oriented curricula content; and

* More externally motivated.

Such preferences are often in conflict with
what is promoted in school settings. Schaooling
generally supports learners who are analytical,
competitive, object-oriented, impersonal, and
internally motivated. Is it any wonder that a
disproportionate number of ethnic minority
learncrs are not achieving academically in
today’s schools? The following chart suggests how
teaching strategies can be used \o0 accommodate selected learning style
preferences of African-American and Hispanic-American learners.

Cirerry Ross finoden is an
Associate Professor of Edu-
cation at Texas Southern

University, where she
feaches undergraduate pro-
fessional development
courses and graduate
courses in urban education
and multicultural education,

Acvommadation
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Person/Social Orientiation Cooperative Learning.
Buddy Assignments,

Journals

Direct/Explicit Teaching, T

i Guidance and Demonsiration
' Teacher Modeling

Need for Structure

Graphic Organizers

" Kinesthetic -Re:i)c_rtoire i Action-QOriented Sl.t'au%i es

tAfrican-Americanst

Experientinl Leader
( llmpn nic-Aniericans!

| Role Playing, blnlulauum.
| Case Studies

' Aﬂ'ectlve Orlentatlon Humanized Curriculum

Graphic Organizers. o

| Global | Lourning
: Advanced Organizers

Teachers who are convineed that the accommodation of learning style
preferences does resull in inereased achievement can be trained Lo use
these stralegies, However, Lthe learning of a new teaching skill or behavior
i1 nol enough; we need to reconsider the way in which we address the
aflective components of Leaching, Teachers must alter their biased alti-
tudes Loward culturally diverse children Lo be sure their expectations of
these students are high. It does no good o Leach to learning style differ-

1 ences if there is an assumption that
| certain studenls cannol learn
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Roles for White &cholare in
Multicultural Education

Recently I was invited to
debate the question, Who can speak
best for multicultural education? ]
argued. as a white multicultural
scholar, for the value of collective
leadership. My counterpart, a
scholar of color, centended thal
people of color were the mosL cred-
ible multicultural leaders.

This situation reflecis a hasiv
question that haunts multicultural
education; Who owns mullicultural
expertise? The answer W Lhiy
question lies al the heart of tiw
multicultural struggle L redeline
what counts as knowledge, From a
multicultural perspeclive, knowl-
edge is a social construction Lthit
favors the dominant group. Redelin-
ing knowledge Lo represent a
multicultural urientation rests on
validating and including minarity
perspectives and experiences, This
process lends credence Lo previously
marginalized groups and their
scholars.

The prometion of minority
perspectives and schularship has lefl
white, multicultural scholars in an
uncerlain pusition. 1t seems we are
in search of credibility and voice,
Untike minority scholars, we rarely
connecl our life experience Lo our
multicultural expertise. Instead, we
ulten identily ourselves more as
members of subordinale groups,
such as women, OQur work seems Lo
lack a feeling of having sumething
urgenl to say.

In this way. while scholars
seern to have nssumed a secondury
role in change. Many multi-
culturalisty Lhink Lhig is appropri-

pr——.

U MR e Bove,

ate. White educators have enjoyed major roles
for too long. and most have no direct experience
as victims ol racial or ethnic oppression. On the
vther hand, can multiculturalism afford to
declare scholarship or advocacy the province of
any one group? Looking at this concern in
another way, do white scholars have something
more to contribute to multicultural education?

One important task for white scholars is to
wxumine the pusition of dominance that accrues
[rum our whiteness, We must consider how we
learn Lo perceive vurselves as raciaily superior or
how our dominance is maintained.

In my Lleaching and learning, 1 have found the work of feminists in
regard Lo standpoint theory helpful for studying whiteness. As “outsiders
within” tlarding 1991, 131" one's lived-experience becomes a lens through
which iv view relativnships of ineguality. As an example, women can use
their distinelive experiences as a standpoint from which to view the
gendered nature of society.

1 have begun to draw upon standpoint theory as a tool for teaching
students Lo examine their own position perspectives. I work primarily with
while, female, middle-class. monolingual teachers. With this group. stand-
puint theory is useful for delineating majority and minority positicn perspec-
Llives on 1ssues such as the fairness of standardized testing or the valucs ol
bilingualism. Comparisun of pusilion perspectives motivates study of vur
majurily status,

In addition, several theurists have called for greater idenlification and
consideration of one's [rame of reference in regard to research thooks 19904
Banks 1993% Sloeter 1993"). Through reference to our standpoints, my
students and 1 seek to describe our research and teaching perspectives, and
consider the influence of social context upon our work.

In this essay 1 have attempled to reevaluate the question, Who can
speak best for multicultural education? and show that minority and maJurlt.y
scholars have significant roles to play in promoling multicultural education.
White scholars and educators can contribute greatly to the multicullural
field by voicing our experiences of whileness and encouraging majorily
sludents W du the same.

Marilynne Boyle-Baise Is
Assistant Professor in the
Teacher Educaiion Program
at Sangamon State University
in Springfield, lMinois. She is
the founder and past directos
of a multicultural advocacy
group, The Ceatition For Edu-
catlon That Is Multicultural.
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Toward a Common
Definition of Multicultural Education

The development of human beings have a need for a common vocabulary and
an academic movement common definition in order to talk to one another.
) requires the development * Multicultural education is a philosophical concept
gﬁ:lrigﬁlﬁ;ﬁ":\rllijplrgg?usgtzonr: of definitions. More than built upon the ideals of freedom, justice, equality,
and of Afro-American Studies  three centuries ago, Locke equity, and human dignity contained in United States
at the Universily of Wiscon- 11690") stated, “I know not documents such as the Constitution and the Deciara-
sin—Madison. Dr. Grant  how men, wko nave the tion of Independence, It recognizes, however, that
?igjnd;efangmgﬁgll?tjgéh%qg??'; same idea under different equality and equily are r.ot the same thing: equal
England in 1982-83 and was  namces, or diffevent ideas access does not necessarily guarantee fairness.

selected in 1990 as one 0f 70 under the same name, can  ® Multicultural education is a process that takes place

outstanding leadersinteacher i \hat case talk to one in educational institutions and informs ail aspects of
educationintne United States.

In 1593 Professor Grant be- another.” Twenty years Lht:_ curriculum, It prepares all st.,udt.znts to w:ork.

ame Presidentofthe National  later, Berkeley (1710} actlively toward structural equality in organizations

Association for Multicultural  stated, "Unless we take and institulions. 1L helps students Lo develop positive

Education (NAME). care Lo clear the first self-concept and Lo discover their identities by provid-

principles of knowledge, ing knowledge about the histories, cultures, and
from the embarrass and delusion of words, we may make contributions of the diverse groups that populate the
infinite reasonings upon them to no purrpose; we may United States.
draw consequences from consequences, and be never the  » Multicultural education acknowledges that Lthe
wiser.” Multiculturalists should find these statements strength and riches of the United States are a result
significant becausc they support the development of a of its human diversity. It demands a school staff that
common definition of “multicultural education.” is multiracial and multiculturally literate, including
The questions and inquiries | receive about staff members who are capable of teaching in more
multicultural education in¢lude, “What does it mean?” than one language. It demands a curriculum that
and, “Is there a clear definitior of multicultural educa- organizes concepts and content around the contribu-
tion?” The frequency of such queries, along with the tions, perspectives, and experiences of the inyriad
ambiguity surrounding multicultural education in the groups that are part of Anierican society. It confronts
media, strongly imnplies that a common definition is social issues involving race, ethnicity, socioeconomic
needed. However, I have been hesitant to develop a class, gender, homophobia, and disability. It accom-
defipition because multicultural education is a dynaniic plishes this by providing instruction in familiar
philosophy and process that definitions might render context and building on students’ diverse ways of
static. thinking. It encourages student investigations of
As a process, multicultural education must con- world and national events and how these events alfect

tinually undergo modification to meet the needs and their lives,
demands of a growing and changing society. As a Progress in most academic disciplines is achieved

philosophy, however, multicultural education is deeply through the presentation of ideas followed by debate and
rooted in principles of democracy, equity, human dignity, discussion. Ideally, this definition should atimulate

respect, and affirmation of human diversity. I contend discussion and debate that will lead to its further and
that these principles undergird the “evolutionary” ¢ontlinuous improvement and to the understanding,
process requited of a people Lo seek and ultimately acceptance, and affirmation of multicultural education.
achieve social justice. Thug, the "Locke. J. 1890, An essuy concerning haman wndleratihding,
[oliowing definiticn is offered Lo ; he i v 1994 RBerkeley, G. 1710 A !n-r;ris(- voncerning the

" , s R nsigafs on INpeesity i principic of human kneteledye. Dublin: Auron
support Locke's ¢1690) belief that A Kappo Delta Pi Publieation Rhames,

Page M b J

BEST COPY AVAILABLE



s

Being Culturally Des

American society has experienced tremendous
change over the past three decades. This social
change has resulted in a period in our national
history thal may be referred to as the era of
cultural pluralism.

Significantly, Ar..rican schools increasingly
reflect this cultural p aralism. Most demographic
projections suggest that, by the vear 2000, a
majority of youth in the nation’s public schools will
be from ethnic groups of color.

I feel educators Maced with the challenges of
cultural diversity must understand four universal
truths.  All children can learn and want to learn.
* All cultural, racial, and ethnic groups value education. ® Optimal learning
cccurs when learners perceive that ether people appreciate them and their
unigue views of the world. * Cultural differences are real and cannot be ignored.

Within the context of these universal truths, consider this major question:
“Ca. an cducator whose cultural realitics differ from those of his or her students
really teach o diverse student budy
effoefrvedyd®

1

Courtland C. Leeis an
Associate Prolessor and
Director of the Counselor
Education Program at the
University of Virginia. He has
published widely on adoles-
cent deveiopment and
counseling across cultures.

Culturally responsive educators:

ponsive

attitudes and behavior to effectively
intervenc in the lives of students firom
culturally diverse backgrounds.

What is the challenge? Basically,
to be able to view each sludent you
work with as a unique individual,
while, at the same time, taking into
consideration his or her common
experiences as a human being and the
specific experiences that come {rom his
or her cultural background, All this
while you are constantly in touch with
your own personal and cultural
experiences as a unique human
being—w 1 just happens to be an
educator. Lnis is the challenge in the
multicultural realities of our present
and future sociely.

v Challenge their own prejudicial thinking about culturally diverse students.
¢ Seek an understanding of cultural diversity.

v Integrate the accomplishments of diverse cultures into existing curriculum.
v Involve culturally diverse parents and communily resources .. schools.

Yes, if he or she is a culturally
responsive educator. A culiurally
responsive eduvalor hins an unalter-

able responsibility o develup their

 Rosalind Mau

.
L e

One aspecl of diversity, along with vthnicity,
socioeconomic class, and religron, is language, the
keystone of culture. The United Stales 1990 Census
indicates a growlh of language diversily in schools.
These language differences are nol deficils bul
assets for dealing with our nation's varied cultures
and in our polilical, cconpmic, and sucial relations
wilh other nations.

Language is fundamnental because it permils
the trunsmission of culture and predisposes indi-
viduals to interpret realily in different ways.
Language imposes meaning on those experivnees
gathered by our senses and enables us to compre-
hend concepts and new ideas.

Teachers who tap students' experiences and
develop their language strengths empower students with wings to soar i their
full putential. They empower students by encouraging them to examine critically
the assumptions, values, and nature of the knowledge being taught. 1n an
inquiry-oriented curriculum, students organize and conceptualize Lheir social,
polilical, and cultural realitigs from thelr own perspectives and in Lheir own
*voices."

Iy

Rosalind Mau has 2 master's
of education in curriculum
and instruction and a
doctorate in sociology from
the Universily of Hawan.
Since 1987, she has
conducted 35 workshops and
22 university courses,
including one on inleractive
television on multicultural
educalion.

The Nalional Center for Reaearch on Cultural Diversity and Second t
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Empowerig Students

, Language Learning at the Universily
of California al Santa Clara developed
a sirategy using studenl “voices™ called
"insLr'uctional conversations”
tGoldenberg 1991). Before instruction,
teachers discuss students” prior
knowledge and experiences. To
supplement students’ knowledge,
teachers introduce relevant major
concepts. The teacher's facilitative role
during interactive discussion around
open-ended guestions ¢reates a
nonthreatening classroom atmosphere
where students can independently
learn new skills and concepts with Lhe
teacher's assislance. Because language
is the key Lo learning, language is
taughl within a cultural context.

Teuchers who truly believe thal
language ditTerences are resources far
building self-esteem and a peacetul
world are commitled o the real value
ol education—the empowerment of
sludents,
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The knowledge base and
ultimately the beliel systi:m for the
learner who has faith and opiimism
in humankind are quite different in
comparison Lo Lhe leitrner who
exhibils pessimism and distrust
toward people. Multiculturalists
believe thul what we teach and how
we Leach il contribule greatly Lo the
belief system of the learner. We
ultimately teach love or hate!

Unless challenged, the content
taught in school becomes accepted as
“truth” by the learner, Limiting or
distorting the information presented
controls not only the amassed
knowledge base of the learner, but
can aiso influence the learner’s
beliefs about that content. So, if all
texts and lectures emphasize the
accomplishments of just one group,
the learner’s belief will soon be that
only one group is worthy. How the
learner is asked to learn the contenl
{process) and Lo demonstrate the
knowledge acquisition (assessment)
also influence greatly Lhe beliels of
the learner, Beliefs eventually drive

ld

Brenda . Conar

action, as the newspaper headline about racial
viclence demonslrates.

What and How We Teach

Since the learner usually accepts the
content learned as truth, educators have the
ethical obligation Lo insure it is presented from
multiple perspeciives and is global in scope.
Students should consider historical events,
literature, the arts, sciences, and other disci-
plines from many points of view. Their result-
ing belief will be that all peoples have histories,
have produced artistic and scientilic thought,
and that, as learners representing that diversitly, they are capable of doing
the same.

Even with an excellent multicultural curriculum, the resulling beliefs
may not lead to caring for all if the framework for learning is always coni-
petitive. Competitive learning strategies ulltimalely teach ithatl learning is
soniething to be owned and that the prize is winning or making a good
grade. Not all learners can be successful in compelitive ¢lassrooins because
the bell-curve says some must fail. The winners develop one sct of beliefs;
the losers, another set entirely.

Only when cooperative learning and collaboration are employed does
the learner begin to value giving and receiving help. to solve complex
problems democratically, and Lo share joy when everyone is successful,
Collsboration is also a desired skill for today's and tomorrow’s workers.
Businesses everywhere are asking management and labor to learn Total
Quality Management processes. They are learning teamwork can be moi'c
productive. The assembly-line mentality of "don't think, do only as I say” is
no longer regarded as either efficient or humane. Ceollaborative problem-
solving and self-assessment are becoming the goals of today’s workplace and
must become the goals of our schools as well.

Brenda Conard is a Staff De-
velopment/Multicultural Edu-
cation Specialist with Colum-
bus Public Schools, adjunct
professor at Ohio State and
Ashland universities, and a
founder of the Dhic Associa-
tion for the Study of Coopera-
tion in Education. regional af-
filiate of the international or-
ganization (IASCE).

Resulting belicls

The learner who has been privileged to see the value and accomplish-
ments of people in multiple ways and to cooperate and interact with others,
even others who differ from oneself, can, in fact, help heal the world. This
learner will possess the abilities and confidence to be a contributing member
of society. One ultimate goal of multicultural education is social action. Only
those who attribute value to humankind, however, will be ready for positive
involvement.

Without deliberate multicullural emphasis on what and how we teach,
our learners might graduate with reinforced stereotypes about others that
eventually lead Lo racism and its resulling violence. Ralher than healing the
world, they may contribute Lo ils
wounds,
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Affirming Diversity
grated Curriculum

Inte

To recognize that this nation is
not one culture but many; Lo defend
the rights of minorities; and to
preserve the freedom of individuals
to dissent is to acknowledge the
essentials of a free society. The
uniqueness of every individual and
every culture in America is Lo be
cherished, and to the extent thal
schools broaden their curricula and
celebrate the nation's rich tapestiy
of tzlent, we can be juslly proud.

But there is another side lo the
equation. While alfirming diversity,
schools also must convey to students
the claims of the larger community
ol which they arc a part.

In The Mountain People,
anthropologist Colin Turnbull
describes a once-thriving trilbal
community whose socigl relations
had broken down through adversily,
Comnion values had deteriorated,
traditions had lost their evocalive
power, and the result, says
‘Turnbull, was the breakdown of
communily.

On a larger scale something
similar is overtaking our sociely
today. We are separating ourselves
inLoisolated enclaves and losing
touch with one another. The
riluals, traditions, and c.vie virlues
that hold society together have
weakened.

Education has an urgent,
integrative role to play in respond-
ing to this loss of social vohesion.
Students must do more than learn
about diversity: They must also be
asked Lo think about those shured
experiences without which human
relationships are diminished and
the quality of life reduced,

Within an

.,D;,igjfhé5tlgﬁdfv

But is iL possible to celebrate differences
while affirming community as well? How might
educalors meet both demands that seem mulually
exclusive?

As one approach, | suggested several years
ago that the curriculum be organized around a
framework of human commonalities —those
experiences shared by people everywhere. Such a curriculum would help
students understand and respect their own heritage and learn about the
traditions and experiences of other culivres while gaining a deep sense of
the bonds Lthat unite all people.

What, then, are the experiences thal bind us logether?

* AL the mosl basic level, all pevple share life itself—ils beginning, its
development, and its ending. At ihe core of the curriculum is a study of
the life eycle experiences that vary from one culture to another,

» The use of symbels is a common human aclivity. All people use language
Lo express feelings and ideus, and students should undersland the
vichness, and variety, of human communication,

» We all respond to the acsthetic, Through art, axt history, and aesthetics,
sludents learn about and come to appreciole Lthe visual and performing
aris of many cultures.

We have the capacity Lo place ourselves in tinie and space, This univer-

sal experience makes il possible Lo recall the past of many people,

anticipate the fulure, and orient urselves spalially.

¢ All people hold inemnbership in groups and institutions. And students
should learn about the varicly of societal arrangements that make up
the very fabric of human existence.

 Throughout their lives, everyone is engaged in producing and consum-
ing. Through comparative studies, every culture can be better under-
stood by examining the way people make and use things.

« We all share a connectedness to nature, Students should explore the way

the environment distinctively shapes life patterns on the planet. They

should learn about the natural environment in which, as Lewis Thomas

says, we are all embedded as working parts.

All humans are engaged in a seerch for meaning. We seek, in varied

way$, purpose in our lives. A study of this theme helps students under-

stand that all people live by values and beliefs,

These eight human commonalities reveal community. In our increas-
ingly complicated world, students must understand that while we are all
diflerent we are, al the same time, inseparably connected to each other.
They should discover that, within our similarities, differences are revealed
that aflirn our uniqueness and bring cultural richness to the nation.

P

Ernest L. Boyer is President
of The Camegie Foundation
for the Advancement of
Teaching. He is a member of
the t.aureate Chapter.
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In the Lehigh Valley,
where my family and ] re-
side, only thre¢ members of
the Lenne Lanape tribe
¢ Delaware Indians) speak
their home language. The
loss of home languages and
cultures is a nalional trend
proving costly Lo Lthe commu-
nicative patterns of fuinilies
1Wong-Fillmore 19911 In
addition, our cconomic and
national securily inlerests are being aflecled in an
increasingly global markel (NAFTA) and increasingly
complex international scene. While business enterprises
have seen the need to maxinmize human resources,
schoels have been slow Lo recognize how essential
linguistic and cullural resources are [or onr economic
well-being and our abilily Lo understand the interna-
tiona! context. American children will ind it difficult to
compele in a global sotiely unless schools begin Lo affirm
languages and cultures.

European nations. with all of their challenges, are
implementing language learning programs at early
childhood and elementary levels. In our own nation we
are seeing a clitnate of neglect in this area. Schools can
integrate the study of languages and cultures and, there-
by, prepare children lor an increasingly complex socieLy.

How can educatars help alleviate barriers to
linguistic and cultural education? First. we can help
dispel misconceptions about bilingualism and bicul-
turalism. Decades of research in the field of bilingual
educalion poinl lo the cognilive, linguistic, and the social
advanlages of raising children bilingually. As educators
we can emphasize the nec ’ lor higher levels of language
learning. Young children who are more adept at their
home language will aclually learn a second language
more readily and casily.

Second, we can implement high-quality bilingual
and bicullural programs capable of mainlaining home
languages. Our ability o provide an education that is
respeclful of languages and cultures can help o halt the
ude of language loss. Children who

Lourdes Dlaz Sotais Associ-
ate Professor of Education
at lLenigh University in
Bethlehem, Pennsylvania.
Sheteaches graduate courses
in bilingual and multicultural
education. Her rassarch has
focused on the early
edycational issuesimpacting
culturally and linguistically
diverse young children.

Affirming Languages and Cultures

- Louidos Digz$olo

respected by others will internalize posilive, affirmning
messages. The cooperative and collaborative messages ol
an cducation that is accepting (vs. rejecling) can serve as
a model for a sociely lacod with an increasing number of
hate crimes (Dees 1993¢). Linguistically and culturally
diverse families have endured decades of pain and
oppression. We can help change existing educational
deficil models to enriching and affirming learning
environments.

Third, we can require universal second language
iand cultural) learning as an integral part of the educa-
tional process, for both learners and educators. Children
deserve an opportunity to add languages and cultures to
their repertoire of skills and to learn firsthand about the
historically diverse strength of our nation and the world.
An education that is bilingual and bicultural will model
the possibility of a society capable of communicating
with many people in many languages. In addition, shar-
ing the wisdom gained by generations ol families across
the cultural spectrum can help solve increasingly com-
plex societal issues. Equity, justice, and compassion are
some of the lessons that can be learned from the every-
day lives of the linguistically and cullurally diverse.

Teachers themselves will find that second lan-
guage (and cultural) learning will prepare them for the
new millennium. A recent study (Chang and Sakai
19934 indicated that children of color are less likely Lo
be cared for by teachers of the same racial background.
Colleges of education must recruit candidates reflecting
an increasingly diverse population and provide for the
lingual {and cultural) needs of existing monolingual (and
monocultural) educators.

The benefits of a universal education that affirms
languages and culiures will be noted in the healthy
growlh and development of youth and sociely. This
approach will lielp families to maintain valuable com-
municalive patlerns and allow sociely Lo benefit from
snhanced human vesources, Our concerted effort can
help to shifi existing educational agendas from para-
digms of shame to paradigms of pride.

“Wang-Fillmare, 1, 1981 When lenrming a second language means losing the
fires. Bars Childiand Research Quarterly 6 32346,
Devn, M . el al. 1998, Teaching toderance Mont-

perceive Lhat Ltheir home language
and cullwre is appreciated and
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Democratizing

Y

Throughout the twentieth
century, various reform efforts in
education have been focused on the
explicit and implicit content of school
curriculum and on the pedagogy and
practices used to deliver it. Numer-
ous critiques have clearly demon-
strated that much of the knowledge
we impart to students justifies and
hetps to maintain a narrow world
view that privileges those who are
white or of European ancestry, those
who are male, and those who are
economically advantaged, and
deprivileges those who are female, of
color, werking class, and poor. Today
these historically omitted and
marginalized voices continue to be
silenced through Eurocentric instruc-
tional programs that devalue the
ontology. history, and culture of
millions of our students.

While educators and publishers
have attempted Lo be more inclusive
by dumoeratizing the list of the
famous and the credible, this in-
crease in the diversity of the players
does not insure the presence of their
accounts and perspectives, For
example, students are consistently
exposed to benign instructional
materialg about the life of Dr. Martin
Luther King, Jr. He is portrayed as a
preacher who dreams of brotherhood
and overcoming, while accounts of
the social conditions and inequitable
power relations about which he
preached are omitted. This simulta-
neously valorizes and silences Dr.
King by constructing an acceptable
and innocuous image of him as a
preacher and dreamer about Ameri-
can democratic values.

To truly democratize curricu-
lum, we need to reconstruct the
knowledge hase we call school
curriculum go that it is more accurate
and multiperspectival. Censoring
knowledge to only reflect Lhe values

Curricu
S Elen Swarly L

lum

and positions of those in power distorts and
restricts information. It lowers academic
standards by limiting students to a
monologicat and inaccurate world view, Their
exposure to this type of irresponsible scholar-
ship serves to reinforce the myth of European
and Euro-American superiority by rendering
all others inferior or invisible.

Many educators now see multicultural
education as an antidote for such historical
misrepresentation and omission. Multicultural
education promotes high expectations and
standards of scholarship in an environment that respects the potential of
each student and requires scholarly based representation of diverse cultures,
and race, class, and gender groups, Such an education is shaped by theories,
pedagogy. instructional mnaterials, and other schooling practices that work
toward the fuller participation and empowerment of all constituencies in the
school environment. Furthermore, education that is multicultural encourages
teachers and students to critically interrogate, imagine, and produce knowl-
edge, not only remember and restate it.

An education that is multicultural is based on transformative visions of
freedom and justice. It encourages open negotiations of power between school
staff, parents, students, and community. However, even though multicultural
cducation has the potentii. to be inclusive and democratic, it can be used Lo
limit the possibility of significanl change by denyinyg and superficially blur-
ring the distinctions between groups with different levels of power. This false
version of multicultural education blocks the development of theory and
practice that could more accurately represent the distinct values, traditions,
and achievements of cultures and groups who have been historically misrep-
resented or omitted from school knowledge.

To avoid such false versions of dominant school knowledge masquerad-
ing as multicultural education, we need to create multiple pedagogical models
and instructional strategies that are indigenously defined and crafted from
within. Teachers must actively resist efforts to silence race-. class-, and
gender-specific world views that are essential to the production of multiple
data bases in all domains of knowledge. We need to listen and learn from
knowledge bases that are gyno-centered, African-centered. Latino-centered,
Indigenous-centered, and Asian-centered—each with its own internal and
overlapping dimensions. In this way we may be able to grow past the situa-
tion we are currently in where dominant groups speak for all the rest. This
holistic approach could be called omnicentric in that the center would no
longer be the proprietary space of a single culture or a few powerful groups.
Such an educational paradigm emancipates and opens up the text of school
knowtedge Lo multiple voices and experiences that can shape not only inclu-
sive but representational theories, policies, and practices, In this way, public
school curriculum may bacome democratized and thereby able to change its
historic role of replicating the social,
political, and economic inequities of
the soclety in which we live.

Ellen Swarlzis an
gducation consultant,
currently working on her
doctorate and teaching at
the University of Rochester.
She has written numerous
articles and conducted
workshops on multicultural
education.
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Francisco Rios is Assistant
Professor in the Coltege of
Education at Galifornia State
University—San Marcos
whereheteacheslearningand
instruction atid multicultural/
bilingual education. He has
special interest in issuescon-
cerning the education of Mexi-
can-Americans.

Most educators
tacitly agree we need to
teach in ways that are
appropriate for a wide
array of learners; how-
cver, this tacit acknowl-
edgment is oflen in-
congruous with common
teaching behaviors.
Scholarship in mulli-
cultural education has
matured to the puinl
where we can identify
critical concepts that
guide pedagogically
sensitive inslruction.
The challenge is to find
ways to translale Lhose
concepts inlo positive
aclion. This aclion
emerges through a
passion {or mulli-
cultural educution.

In framing this
discussion, we acknowl-
cdge thal valuing
diversity is nol
universal ideal; thal
people conlrdl their own
emotions; and thal
unbridled passion,
exemplified in zealous-
nesd, cun be as harmfiul
as apulhy.

rangtsoo A ios - David M. Whileharse -

. fa s

The passions are the goles of the sowl,
from The Art of Worldly Wisdom, 1648
Baltasar Gracian

Educating for diversity requires passion: passion for
people, their cultures and languages; passion for human
potential; passion for the process and products of change. A
passion for multicultural education is predicated on a belief
in the interconnections of thought, feeling, and action. What a
person knows is tempered by one's attitude toward knowl-
edge.

Facilitating passion for multicultural education begins
with moving teachers beyond tolerating, accepting, and
affirming, and into translating feeling and thought into
passionate action. Passion for diversity can be fostered by
self-reflection. Many Euro-American teachers see themselves
as "culture-less.” This masks the fact that everyone has a
culture through which one perceives his or her world.

Diversity has played an important role in constructing
the history of American society. Individuals should explore
their own cultural connections and the historical implications
thereof throughout their personal, familial, and community
experiences. Each person carries diversity —nol just of
ethnicity but of gender, language, national origin, regionality,
class, ability, and experience. A self-investigation should be
an emotional analysis and synthesis, a profound reflection of
what makes a person unique, and a guide for future actions.
Acknowledging personal qualities is the first step in acknowl-
edging and appreciating the diversily of othei s,

The awareness of educators commilted to issues of
diversity assures passion denionstrated through culturally
gensilive pedagogy. Such teachers should be idenlified and
employed as effeclive modals (or their colleagues, These
models would be:

2 Global in their ncademic and experiential knewledge of
the principies of mullicullural education, The passionaie
educator wuuld be & life-long learner of cultural at-
tributes, cultural dilTerence and universalily, and cullur-
ally respunsive pedagogy.

» Paggionate about mullicultural education and would lind
i support system —colleagues, adminislrators, parents,
and communily leaders—who are equally as passionate
aboul Lhe effective teaching of all children.

* Aware that pedagogically sensitive teaching works for a
wider array of learners and that passion contributes to
eflectiveness.
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David Whitehorse is Assis-
tant Professor in the College
ot Educationat California State
University—San Marcos. He
is a multicuimural specialist
who blends academics with
traditional Lakota values and
cultural expression.

Qur passion for
multicultural education
stems from our own
frustration and anger
with racism and sexism,
and, ultimately, with
the disproportionate
academic failure rates of
students of color. We
have felt the injustice
perpetuated by reduc-
tionist views of diversity
and have experienced
token efforts to define,
label, and control the
discussion in palatable
terms and manageable
proportions. Qur passior
comnes (rom a belief thal
an inclusive pedagogy is
more appropriate. Sim-
ilarly, our passion for
multicultural education
has not decreased but
has multiplied as we
have shared it with
those whom we teach.
We believe that all
educators will be equally
fulfilled if they. too,
passionately strive for
social justice.
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AL tho threshold of the twenty-
first ¢century, the importance of
multicultural education becomes
sell-evident. We must prepare our
youth to understand and appreciate
divergity il our democratic country is
to survive.

Much has already been accom-
plished in New Yorle City's
multicultural initiative. lts State-
ment of Policy on Multicultural
Education and Promotion of Positive
Intergroup Relations was lormally
adopted on November 15, 1984, An
action plan for multiaitltural educa-
tion was deveioped in March 1991 Lo
address ensuing goals. To redesigh
the curriculum, the Board developed
resource guides for stafT in all
subject areas K-12. The Board of
Education published a varicty of
multicullural guides, the first of
which was Children of the Rainbuowe:
Inplementing @ Multicultural
Kindergarten Curriculum. When the
first-grade guide was published, it
suggested the use of culturally
diverse materials to create classrovm
environments that build respect and
understanding among students of
various culiural backgrounds.
Inlegrated student activitics were
developed nround fumiliar themes.

At aone-duy professionnl
developnient conlorence i Beptom-
ber 1991, the Board minxlnged the
first-grade guide to virly childhood
coordinalors nnhd supervisors as well
as o mulliculiural nnd Inlingual
coarclinntors from the city's enmnius
nity districts. Conference partiei-
pons were  provide turnkey
training to the [irst-grade tencliers
in their districls; however, 21 of Lhe
A2 schoul distriets nover condueled

o v lvo B Ralibale
training on the text. Moreover, teachers who
participated in related profussivnal development
activities were not given sulficient tiine to
practice with the resource guide.

In April 1892 the Nirst-grade guide was
attacked after the media focused attention on two
books in its bibliography dealing with gay and
lesbian families. Due to inndequate professional
development, teachers were not familiar enough
with the :uide to respond to the inaccurate and
tnisleading information presented by the media,
which played largely en homophobic feeling.

Implementation of Chitdren of the Rainbow,
First Grade roguired a comprehensive develop-
ment plan beginning with a five-duy summer institute planned for June-
July 1993, The goual was to develop change agents at the school level and to
establish 0 permanent network of core teams of educators and parents who
would exnmine and share evolving attitudes nnd practices arvund the issue
of multicultural early childhood prograns.

Teams were trained thiough seminars, role playing, appheation
exercises, reflections on practice, peer interactions, panel discussions, end
team-building sctivities. The kindergarten and frst-grade guides remained
the Jocus of discussion on why teachers need be aware of varied family
structures,

The institute was a success. Over T0 percent of the pavticipants stated
that the institute was of value Lo them in their current assignnient and
would he helpful in setling up future classroom aclivities.

This professional development program amended the delicienties of the
original one-day conference. The current approach adapted many recognized
measures of a successful staff develuopment program, but several concerns
remain. Professional development must be systematic, comprehensive, and
engoing while addressing all aspects of early childhood programs. Schouls
must: (1) allot funds for professional development; (2) have at least vne
multicultural education expert who will create a learning environntent in
thie school community; and (3) be provided with adequate Lime for ongoing
professional development programs by their districts, cities, and states.

[f professional development initiatives are Lo be stuecessful, we must
provide teachers, administrators, parents, and support staflf with kKnowledge
and skilla o work with increasingly cultwrally diverse student populations
In vities across the Unitod States, 1 is critical that we use our collective
windunt, experivnees, and knowledge o ereate and maintain a truly demo-
cratic society,

Evelyn B. Kalibala is
Assistant Director of the
Office of Multicultural
Education where she
directed development of the
initial New York Gity Board of
Education's multicultural
education initiative. She is
also Adjunct Professor at
Medgar Evers College of the
Gity University of New York,
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In a world turn by ethnie slrife,
America has been remarkable [or ity
ability to promolc inlergroup amily.
To those who have traveled in other
parts of the world, it is clear that the
issue that mosl often leads Lo civil war
and to bloodshed is cthnic rivalry. The
issue that mosl frequently causes
persistent violations of human rights
is ethnic differences, In every corner ol
the globe, regimes have proven
inventive al persecuting, torluring and
oppressing those who are different
from those who are in charge.

America conlinues to be viewed
by peuple around Lhe world as a nalion
that has demonstrated how une
composed of many different peoples
can live in harmony and achieve
greatness, Over the years we as a
nation have develuped a creed that is
broadly inclusive and democratic. Qur
patriotic symbols are tributes to ideas,
not to & race or an ethnic group.

he DflﬂClplea; That Bind Us r[OSCthCI‘

© Diane Ravilch

We as a people share a civic religion based on
universal principles. We sing songs and recite poems
aboul [reedum and democracy. We hail "the land of
the free and the home of the brave,”

When we (ail as a nation, il is because we
beuray the sacred principles of individual freedun,
democracy, and brotherhood. These are principles
that provide the cement and the giue of our civie
enterprise. Without them we could become a land of
warring cultures like so many other nations.

At times in the past, we ..ave thought of this
nation as a melting pot, a saiad bowl, a mosaic, a
patchwork quilt. The truth is, it is all of those things
al the same time.

In this great nation what binds us ugether as
a people is vur common democratic ideals, What makes diversity a positive
furce, rather than a negative lorce, is the fact that we have common ideals, What
males diversily a strength is our vision of our nation as a society where cach
and every person counts; where tolerance and pluralism are respected; where we
all sharc a conmilment to pur cunstitutional principles, rights, and (recdoms.

Whal makes this experiment in pluralism work is that we as a people
understand that our own freedom and well-being are bound up with the freedom
and well-being of every other American. I is this mutuality in diversity that
makes vur nalion strong, providing a beacon Lo Lhe restL of the world.

Diane Ravilch served as
Assistant Secretary for
Educational Research and
Improvement at the U.S.
epartment of Education from
August 1991 to January 1993,
She is editor of the
multicultural anthology, The
American Reader, and co-
editor of The Democracy
feader.
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Multicultural education connotes cultural
pluralism. It is an approach that stresses teaching
strategies that affirm the right of students to be
difforenl and the responsibility of students to
respect differences., It is education based on demo-
cralic values and beliefs that foster cultural diver-
sily ih en ever-changing, interdependent world.

Since we live in a globally pluralistic environ-
nient, il is necossary to prepare students w live,
loarn, and work in u diverse, interdependent world.
There is o need Lo instill among the young an
uppreciution of and respect for people of difTerent
racial, ethnic, national, and cultural backgrounds
ahd Lo instill in them a sense of responsibilily as
global cilizens Lo improve sociely al the lucal and
global lovels,

Unlortunately, sume advoentes of multiculiural education assoviate Lhis
interdisciplinary ficld with minority pupulntions only. A guod multicultural
aducation program ghould invelve afl sludents; it should involve the whole school
cultura, The multicultural education program that makes a differonce is one thal
is concerned with creating a schoul ¢lintale that is truly inclusive.

Isach of bur nation's schouls
neéeds & new multicullwral curriculumn {
that holds the ¢ontent, cusloms,

Joslah 8. Tlou s an
Associate Professor in tho
Division of Curnculum and
Instruction at Virginia Tech,
where he teaches courses
in social studies methods,
mullicultural education,
and elemenlary and middla
school curriculum.
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and valucs of all peoples in high
esteemn. In an effort to change our
habits or ways of teaching for the
twenty-first cenlury, we must Lrans-
form and adopt new approaches.
James Banks defines a “transforma-
tion process” that alters and replaces
the basic assumptions of the curricu-
lum and enables learners Lo view
concepts, ideas, issues, themes, and
problems from various cthnic perspec-
tives and poinls of view. [t infuses
mulliple perspectives. Another ap-
proach--decision making—reinforees
and extends ideas inherent in Lhe
transfurmation approach. It encour-
ages learners to make decisions and
take acltion related to concepts, issucs,
ur problems Lthat they have studied in
Ltheir lessons, This new paradigm of
teaching and learning through knowl-
edge, decision making, and social
action wilthin a multicultural educa-
Livn contexl is ¢logely linked Lo vur
goals and objeclives Lo become effec-
Live global cilizens.
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Toward a Representative
Teaching Force

On March 31, 1993, Latino
youngslers organized a denmonstra-
tion in which 2,000 Oakland
students marched out of their
classrooms and into the streets, .
where they voiced their demands for
bilingual teachers, a multicultural
curriculum, and an end to racism,
African-American students who
attempted to join were greeted at
the dours of some schools by adults
admonishing that, *This is not for
you. You already have black history
month.” But since youngsters are
often more perceptive multicultur-
alists than their elders, many
Alrican-American and Asian-
American students found un-
guarded exits, and the resulting
rally was a rainbow of enthusiasm
that was greeted with respect by
the superintendent and school
board members, who promised
efforts at compliance with the
demands.,

Unfortunately, even with a
greal deal of effort, the school
district administration will find it
difficult tv meet one of the youny-
slers’ most pressing demands—the
plea for a larger number of bilingual
teachers, The reason is not simply
intransigence on the part of the
sehool distret A sel of policy
hurtiers have made iL inereasingly
difficult for any school district to
hire adoquate numbers of teachers
ol eolor in the 1990k, wnd mostL
palimates project the total numbey
ol Africun-Anterican, Latino, and
Asian-Anericun teachers at less
thun 8 pureent by the year 2000,

1 nigeunsians of a Inultieultural
curriculum heeome a pious houx if

r

.

we imagine that this process will be
led by white teachers who have
allowed the composition of the
teaching force to become so
unrepresentative without uttering a
word of protest,

While percentages of nonwhite
teachers have never been signifi-
cant, the precipitous recent decline
has come with the introduction of
“competlency” tests in most states,
In California, for example, about 50
percent ef nunwhite college gradu-
ates who wish to teach are excluded
rom the prolession solely by not
passing the California Basic Educa-
tional Skills Test. Such tests do not
consider speaking a second lan-
guage Lo be a teaching “compe-
tence.” We are therefore confronted
with a situation where college
graduates and experienced teachoers
from Mexico, Chile, and Peru are
kept out of California classrooms by
their inabilily to write, in the half
hour prescribed by the exam, an
aceeptable English essay on a given
topic, such as, "Discuss a fad." In
the meantime, Anglo-American
teachers who can write about fads
in hall an hour but who speak
absolutely no Spanish tor Chinese
ur Vietnamese) are lilling bilingual
clagsrooms on waivers promiging
that sumelime soon they will take
language courses. In my experience,
there is no correlation between
prospective teachers' scores on
atundardized tests and their
effectivencess as teachers, There is
in fact a negative correlation

Kitty Kelly Fpstcin
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Kitty Kelly Epstein is an
Associate Professor of
Education at Holy Names
College and a Visiting
Professor at University of
California-Berkeley. She
parficipated in the creation of
anaward-winning urban high
school before beginning to
work on innovalions In
teacher education,

because the puol of prospective
teuchers is so narrewed by this
irrelevant vriteria.

Multiculturalism necessitates
a represontativo teaching foree, ind
guch o foree can only be created by
cach state determining that it will ‘
recruit, train, and emplay teachers
of colur, no matter what, Given the
consistent biases of standardized
Lests, in some cages this will require
replacing competency tests with
alternative methods of demonstrat.
ing basic skills. It will also require
linding ways Lo asgist low-income
prospective teachers financially -
with tuilion waivers, stipends, and
internships, for example. Further- .
muore, it will tequire the restructur-
ing of teacher education to include
the insights of African-Amoriean,
Latino, anel Asian-Aneriean -
theoreticians and practitioners in
such areas a« educational prychol -
ogy, curriculum creation, und
pedagogy. We are Laking sotie slops
in this direction in the teacher
education program of which 1 am a
part, but all-encompassing, expedi-
tious state and nalionnl action is
needed il we are to avoid the
creation of a lily-white American
teaching foree. -
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Garlas E. Cortés is Professor
of History at the University of
Calitornia—Riverside.
Currently a Smithsonian
Institution Public Lecturer,
he received the American
Sociely for Training and
Davelopment's 1989 National
Multicultural Trainer of the
Year Award

Ocroser 1992, As a multi-
culturalist, & Latin Amerieanist.
and a historian, I wearily looked
forward to Qctober 12, which would
bring to an end the relentless pru-
cession of Columbian quincentennial
conferences, commemorations, and
castigations.

But before Columbus could
recede for another 100 years, Holly
discovered America—my first
grandchild, born on October 8, 1992,
And my world changed. The Colum-
bus controversy suddenly paled.
Now it was Holly's America that
counted.

Those who have shared my
experience know what [ am talking
about. The birth of a child draws you
into the future. A grandchild’s birth
yauks you intu the distant future . . .
in this case, deep into the twenty-
first century. It ups the ante on your
life and raiscs the pressure to make
the world a bettor place for children.

Holly's birth has deoply
influenced my thinking aboul Lhe
future, including the role thut
education can play. Whe. ver [
teach, write, deliver specches, or
give workshops on multicultural

education, I constantly consider how
I might contribute to a better world
for Holly and for others who have
since seen the light of day. They will
all be sharing a multicultural future,

By embodying lung-range
human stakes, Holly and her cohorts
personalize the importance of
nulticultural education. If the
educational sfforts of multi-
culturalists can help make this a
better world, then we will have
delivered. If not, then we will have
failed. I advocate multiculturalism
and multicultural educational
refurms because | believe that these
olfer hope fur an increasingly
multiracial, multicultural nation
and shrinking globe.

Thinking about Holly's future
has clarified my beliefs about what
multicultural educational reform
should accomplizh. I have synthe-
sized this in my four-dimensional
Multiculturation tmultiple accul-
turation) Empowerment Model,
which now forms the basis for many
of my multicultural workshops.

First, educators must strive to
help all children, regardless of
background, learn to make the most
of themselves and contribute to their
communities and the world. This
means becoming capable of effec-
tively entering the American
mainsiream—developing a com-
mand ol written and oral English;
learning to think analytically;
understanding American values,
ideals, rights, and responsibilities;
and developing the knowledge and
gkills for meeting the challenges of
an increasingly complex world.

Insighis on Drversity © 1494 i
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A Better World for Holly

o ) Cortés: 2o

Second, preparing students for
the mainstream does not require the
negation of their home cultures.
Quite the contrary, educators should
encourage students Lo understand
and be proud of their identities,
heritages, and cultures, While doing
8u, educators can draw upon and
build frum their special, diverse
strenglhs. For students fror non-
linglish-gpeaking homes, for ex-
ample, this would include develop-
ing homwe languages, alung with
English, in urder Lo prepare for a
world in which multilingual fluency
will increasingly be a personal asset,

Third, given our nation's
multicultural inevitability, schools
must strive to reduce bigotry, They
must help all children develop the
insights, understanding, abilities,
and sensitivities Lo share space and
interact eflectively with those who
are different in racial background,
gender, culture, language, or
religion. Rhetorical appeals for-
tolerance and public proclamations
of acceptance da not suffice. Devel-
uping a capacity for functioning
multiculturally has become basic.

I*inally, schools should strive
to help students develop civic
commniitment that rangos [rom
famiily Lo comniunity to society at
large and to the world. Sucha
cominitmont should include a
concern for uthers, o desire for
greater socielal equulity, and the
willingnuss to strive for such a goal.

lEducativnal success along
these four dimensions will help us
build a better fulure for Holly and
others —a multicultural future.
Failure in any of the four will have
drave consequences [or tomorrow,
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Human Rights in

1

Education for human rights is
an approach that strives to teach
universal ethics about human
dignity. It teaches students to
exercise their own rights while
res pectling the rights of others, The
etuics of human rights transcends
the values and norms of socictios
and cultures so that people can
practice their own cultures without
violating the rights of others,

IHeman rights cannot be taught
didactically; students are moroe apl
Lo practice the ethics they experience
rather than the cthics they are told
to embrace. [n other words, human
righla should be caught rather than
taught. By treating the classroom
experience us i social conlract
entered into by students and Leach-

ers alike, teachers further the goal of

crealing so-ciully responsible stu-
dents who cou-tribute to a pluralistic
and globally interdependent human
cominunity.

A social contract is an agroe-
ment between people to ndhere Lo
certain guidelines, Studentsina
classroom siluation that operates as
i social contract entler into an
agreement with their teachers and
the other students Lo respect the
rights of others while pursuing their
own inlerests,

"Pursuil ol interests,” in this
case, ineans learning, The classroom
is u community of scholars engaged
in learning. They hold in common
the ohjective ol lcarning whatever
the wacher and eurriculum have
ufTer, and while they may differ in
Lerma of race, ethnicity, langunge,
religion, clama, gender, or physical
il {1t llectunl capabilition, they

luralistic C

lassroom

are noneth.zless a community sharing
fates.
What fullows is a blueprint that

incorporates human rights into a class-
room conlexl. The blueprint can be used as

u guide for operating a classvoom as a

sociul contract intended to foster learning

of academic subjects as well as_social
responsibility.

fo b Cria o -

Ricarde L. Gareials Director
ofthe Division of Teacher Edu-
cation at the University of
|[daho. He has written numer-
ous articles on muilticultural
and bilingual education and is
the author of Teaching i a
Pluralistic Society. 2nd ed.,
published by Har;.ar Collins.

(Social Conlract

indwiduals in the conimunity.

Right To Exist, ¢r safe oceu-
puncy of space. The classroom is a
physically safe learning environ-
ment. The teacher:

* docs not allow students te
physically harm each other or
engage in other risky hehavior
that endangers any student.

Right To Liberty, or freedom of
conscience and exprassion. The
teacher:

¢ allows students Lo assert their
opinions.

* fpsiers respectful student dissent
as u means for rational under-
standing of issucs and divergent
upinions.

s [usters studenta’ self-examina-
tion of their ethnic or cultural
herituges. Teachers should help
students bucome “ethnically
literate” aboul their vwn indi-
vidual cultural backgrounds and
those ol athers.

{nmghin an Dreersity © 1944
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The classrowm operafvs as o conunu., 'ty of scholars whoe are engaged
in learmng. The individual’s right to learn is protected and respected by
all seholors, Scholars shiould initicte learning and teachers should initiate
instraction, balancing the rights of individuals with the rights of other

w

Right To Happiness, or sclt-
esteem: The classroom is an
emotionally safe learning environ-
ment, lostering high self-esteem
among students. The teacher:

s does not allow name-calling,
elitist, racist, or sexist slurs, or
slereotypical expressions in the
classroor.
disciplines students equitably,
ensuring that minority and
majority group students are
punished similarly for the same
infragtions.
shows cultural vespect by using
linguistically and culturally
relevant curriculum materials
and instructional strategies,
and telling the students that
their languuges and cultures
are wolconoe in Lhe clngareomn
cumimunily.

e encourages siudonta o under-
stand their differences and
aimilarities.

,3‘ _1 e e e
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Tne new consensus on tracking is better
than the old but leaves much w be desired.
Tracking—Lhe practice of dilfeventiuting curricu-
lum and instruclion for different groups of
students —is sensible according Lo Lhe old view
because students of different ability levels are
believed to need corresponding levels of instruc-
tion. In elemantary schools, students in o mixed-
ability classroom are divided into Lwo or more
smaller groups for ability-approprinte instruction
in reading and mathematics, In high schools,
students are typically segregaled into Lthree
different sets, or tracks, of courses.

A relatively small number of a high schooi’s
gtucdents may be in the upper track. This will often include Advanced
Placement {AP) courses intended to give students an advantage on exams for
college credil, along with other advanced courses without the AP associalion;
for example, chemistry rather than general science, ealeulus rather Lhan
business math. Another small group of studenls may be in a school's lower
track. These caurses typically provide vocational Lraining, But the greal
majorily ol a high school’s students are in the middle or “general” track;
usually this is true in both suburb and city.

The new consensus holds that tracking is inherently antidemocratic
because studenls are given unequal access to high-status knowledge and
pedagogy; consequently, they are unequally prepared to thrive in the labor
furce and share in popular sovereignty. Some are educated for the board
room and the legislature, others for the boiler room and the voling booth,
and others for still less. Often jusLified by appdrent differences in students’
abilities, tracking is more deeply Lied to a student’s social class, race, and
ethnicily, and, in turn, Lo stercolypes about their capabilities, interests, and
life prospects.

Of course, Lracking is unwise. IL places the school system al odds with
the flundamental ideals of our society—liberty, equality, and justice. The
problem with the new consensus is that it stops Lhe analysis here, with easy
declarations, far short of actually thinking through the complexitics and
multiple mexnings of grouping practices, Consequently, ils recommenda-
tions are Loo few and Lo simple—one track for all, i.e., heterogeneous
classrooms, and plenly of covperalive learning. Period. T'his is hardly a well-
developed idea.

My particular cuncern is nol Lhat Lhe new consensus brings students
together, but that the curriculum into which thoy are lirought is not chal-
lenging or thoughtlul. The new consensuy would assign virtually everybody
W the wide middle Lrack where stondards and expectalions for Leaching and
learning are so luw ag Lo havo carned the American high school ils reputa-
tion as a "diplomu mill," Recitation dominutes instruction, superficial
coverage undermines conlent
geluction, intersehonl sthletic compe
litlon aulfusen pernunnel and nehod-

Walier C. Park .ris Associate
Professar of Social Studies
Education atthe University of
Washington. He is develop-
ing an upper-track curricu-
lum for at-risk students in an
experimental high school.
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uling decisions, and students are
given diplomas in exchange for no
more than seat time. One observer
described this track’s distinguishing
characteristic as "an almosl univer-
sal apathy toward achieveinent on
the part of both staff and students”
(Williains 1989, 33),' Studenis who
under Lthe old consensus were denied
aceess to high-status curriculum and
tnsiruction are no closer to it by
being placed - this track. If achieve-
ment, is the g ., this curriculum is
not the means.

Meanwhile, the new consensus
does harm cn another fionl as well.
It is squelching innovations thal
involve homogeneous grouping,
Think of African-American acad-
emies for boys, experimental math
and scicnce programs for girls, or
occupational apprenticeship pro-
grams {or sludents who olherwise
are likely Lo drop oul of high sehool,
In these cases, sepurate dellings
may be desirable; surely, experi-
ments that will shed light on them
should be encouraged,

ln conclusion, we need to think

through grouping praclices carefully.

To be sure, Lhe old form of tracking
should be rooted out, but the solu-
lion is nol to “mainstream” the great
majorily of students in a monolithie,
slatic, lpw-expectation, apathy-
inducing “basic” curriculum. In spite
of gains due to the heterogeneous
grouping ol students, Tosses due Lo
Lthe perpetuation of an aggressively
mediocre curriculum appear t leave
us with a el loss.

"Willintna, M R 1958 Newhbothead irgamzong
Jor wrbmn gelund reforng Now Yoark' Tuachars
Uisllege Proses

PPage 43

RIC

Aruitoxt provided by Eic:

BEST COPY AVAILABLE

s athbe s




@S
i

(€)

ERIC

The Arts: A Catalyst for
Teaching

ulticultural

Significant inlerest is emerg-

_ing in multiculralism. Affirmative

acLtion pulicies, human righis
aclivism, and recent developments
in pustinodern theory have vpened
up and encouraged the expressior
multiple perspectives und concepls
by diverse participants in many
arenas ol interest such ns: ethnie,
racial, gays and lesbians, Lhe.
disabled, feministy, religious groups,
and the elderly. The problem for the
majority of educators s thal our
past life and educational experi-
ences have nol p:epared us to
participate in, critically analyze, ur
fully appreciate the achievements of
diverse, marginalized social and
cultural groups, much less tu leach
about them.

One way to address multi-
cultural issues is through interdisci-
plinary curriculum development.
The incorporation of the arts inly
other areas of the curriculum

pruvides an excellenl opportunily lur

multicultural study because Lhe
critical analysis, appreciulion, and
productivn or performance of Lthe
arls is best understood in the
suciocultural contexts ol ils various
makers and perlormers,

For example, Lhe teaching of
pocidl studies can address the
mechunisms by which diversily is
ehgendered and maintained und
value aystems Lhat Lransglote dives
sily lu inequily or empowurment,
Combining art and sucial sludies
Leaching ennbley o critical consider-

ation uf multicultural issues in the two
areas. which may be mutually enhancing.

When working within several
disciplines, students should be encour-
aged Lo include their aesthetic expericnces
and explure diverse artists and art forms
thal exist in their own homes and commu-
nilics, as well as those of the state,
nulion, and world in which they live, The
investigntion of all artists and art [orms
should include an analysis of issues of
power ay Lthey relale lo the following
fuclors: uthnicity, suciovconomic class,
gender, age, religion, and mental and
physical abilities. Students and teachers, possibly with the assistance of
cummunily members, would gather information related Lo these faclors,
clarify and challenge currently held values, make reflective decisions, and
take action w implement their decisions. The arts that are being produced
and perfurmed by local or state menbers of disenfranchised groups enable
critical study.

Students, in cunjunction with their teachers and cummunily members,
can invite artists into their classrooms, visit artists in their homes or work
places, or visit places where artists' work can be viewed or heard, They can
read works writlen by members of disenfranchised groups, watch films and
vitloos Lhut lenture various artistg and/or their work, and use telecommuni-
catluns compuler networks that feature the group being studied. Students
whould be encouraged Lo luok for similarities and differences within and
ninung membaers of various groups and Lo analyze the values underlying
thailr work, Teachers should remind students that their investigatlions ar
cuncerned with unly a [ragment of the community of which the artist or
artwork is u part, It may or may not represent the views of Lhe other mem-
bers of that social or cultural community. However, il ig intportant lor
students Lo understand that ethnic and sotial communitive are coniposed ol
divorse individuals who somelimes hold conllicting values and points of
view. which are cuntinually changing as they experience life. Therefore, &
humugenous and static perspective of a parlicular roup ig inuppropriate
and would unly serve to slereotype and provide misinlurmalion abuul it.

Studying artists and art forms and the social and culturud groups of
which they are a part, trom various disciplinavy pergpectives, ninkes critical
multicultural understanding possible,

Patricia L. Stubr is
Associate Professor of Art
Education at The Ohio State
Liniversity, where she is the
Graguate Studies Chair. She
teaches coursesin socialand
cultural issues in art educa-
tion, critical approaches to
mubkticultural education, and
qualitattve research meth-
ods.
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Reverence for

Teachers and experls use
various colorful metaphors to help
explain or deecribe cultural diversity
in the United States. A symphony, a
mosaic, a salad bowl are inetaphors
that quickly conme to mind; thesc
more accurately describe the social
dynamics accurring among diverse
groups in this country than the old
“melting pot” metapher. Imagine a
salad bowl holding a variety of
vegetables—each one colorful, unigue
in flavor a.°d texture—held together
by a bed of greens and topped by a
tasty dressing. All together, we have
a salad to enjoy. Imagining our
pluralistic society in this way enables
us to appreciate individual cultural
and racial groups rather than to cast
them off as “problems.”

Cultural pluralism, the key
concept at the root of multicultural
education, reflects the aspirations of

||k lC“’ni | =M

Human Dwer‘&ty

diversc cultures toward sharing mutual respect
and participating in exchange. In a pluralistic
society like ours, the tension between unity (the
economic and political systems that hold us
Logether) and diversity (a variety of races, cul-
tures, ethnicities, religions, national origins) is
ongoing; we need to recognize it as a normal
condition of a dynamic, diverse society.

Students must learn to celebrate diversily
rather than to fear it. To help counteract negative
images that bombard students daily through the
niedia and what they experience or hear about
from the streets, teachers should provide pesitive
examples, stories, and experiences that show how
diversity strengthens and enriches our lives. More than one viewpoint is
critical. For example, a police officer seeking to make the niost accurate report
on an accident does not rely only on one eyewitness. The officer will question
witnesses from each vantage point for a more complete picture of what
happened, knowing that this approach will strengthen the report.

Not only is there strength in diversity (“two heads are better than one™),
there is also beauty and richness. Most students are in awe of the dazzling
beauty of diversity in plant and animal life. Let's help them develop a compa-
rable reverence [or human diversity and that of others.

Theresa E. Mc(:nrmluk ig
Associale Professor in
Curriculum and Instruction
at lowa State University.

She teaches courses,
conducts research, and
writes about multicultural,
nonsexist teacher education.

My neighbor's nine-year-old daughter
shared a joke she had heard: “There were these
three Polacks who .. .." When she finished the
joke, I asked her, “What's a Polack? She admil-
ted that she did not know.

To many people, such joke telling puses no
real harm, but I believe otherwise, Lator in life
this girl will learn to associate the Lerm Pulack
with the peopie of Poland or those of Polish
heritage. When thal happens, she wili have a
complele set of characlerislics to deseribe the
Polish people—~-all negative. Through exposure tu
ellinic jukes, she will havo boen prugrammed
frum an aarly age W hold nogalive stercotypes
aboul Lhuse people and possibly many other
groups. She will have been denied Lhe vpportu-
nity Lo form accurate and objective uiderstundings of these people from her
own personai experiences, siudy, and <lher soutcus or cuntacls.

The truth is that telling ethnic jokes is a sublle form of aggression. By
telling such jokes, we attack members of a particular group with words rather
then behavior. Even thougn dispar-
aging words are less vhjectionable
than violence, it is still aggression.

Glenn S. Pale is Assoclate
Professor at the University
of Arizona—Tucson, whers
he teaches courses in aquity
and prejudice. He is aiso
active in studying and
teaching about the Holo-
caust and has conducted a
definitive study of how
textbooks in the United
States treat the Holocaust.
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Are Ethnic Jokes a Form of Prainwashing?

From studies we know that
glereotyped images contribute
substantially to the lormation and
vontinualion of prejudice. We also
know that ethnic jokes play a major
role in Lthe creation and perpetuation
al steruotypes. 1{ you are sincerely
inLerested in lessening prejudice and
ils unpleasant partner—discrimina-
livn—take steps to lessen the puwer
ol ethnic jokes:

*Never tell an ethnic joke, evon
il you think it is funny.

* Do nol laugh when sumecune
Lells an ethnic joke. Your laughter
condones the joke, Lthe insull, and Lhe
negalive slereotype,

Best wishos in the camipaign Lo
stamp out ethnic jokes. They arc
damaging and extremaly divisive as
we strive to appreciate and inaximize
the diversily in vur multicullural
socialy.
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The past decade spawned
numerous articles about multi-
cultural education and issues of
diversity. However, much remains to
be done regarding the implementa-
tion of multicultural approaches in
teacher education. Perhaps this lack
of progress points out the need to
change existing institutional struc-
tures hindering the incorporation of
multicultural initiatives.

In order to achieve a society in
which the intercsts of all groups of
people are served, especially thosue
who are currently disenfranchised
such as people of color, the poor,
women, gays, and the differently
ahled. the exisling relationships
belween teacher and student, as
well as those among students, must
be altered. Education that is multi-
culural and socially reconstructive
{Sleeter and Grant 1994V is the
most "visionary” and viable ap-
proach lor achieving this agenda.

Critical theorists incorporate
interpretive theory, microanalysis of
how individuuls conslruct meaning
via secial relationships, and a
muacroanalysis of cultural reproduc-
Lion. They emphasize class structure
and the ways in which schools
magnily class dilfurences and
promate incyquality of edieational
aveess and outsomes (Bennell and
LeCunpte 18961 In additiun,
vritical thearists spreculate sbotl
how teachers and stiilents can
vhgugo in pedagiggy Lhut belter
vetinblishes o culture thal proserves
und pursties demueraey wnd 1ssues of
antiyl niutice.

By emplaynyg u tnultieadiural
savtal reconstruetianiat approach,
cullegus al tencher vducutiun can
diamatically alter Amorienn eduen

iversity [or

the Future
o Repoe J Mt

tion. Faculty and staff must understand the goals
of multicultural educution. (Ingoing seminars,
workshops, and research aclivities should be
made available to [acully and becowe a manda-
tory part of the mentorship process. Pulicies
regarding issucs of diversily should be explicitly
stated in all recruitment and hiring practices.
People vom diverse cullures and lifestyles must s Mt conducts
be represented in the administration and faculty. S
1Peuple of cul(t)r wumen, gays, those who au?e research andtezches courses
' ' in social foundations,
differently abled, as well as members of the multicultural education, and
dominant culture, should be actively engaged in  feministpedagogy. She'is the
teaching and researching diversity. These issues editor .m Practicing What We
. : Teach: Confronting Diversity
should penctrate all areas ol the curriculum, and ;5 Tearher Education (SUNY
faculty and administrators must have opportuni-  Press 1994).
ties to collabdrate and conduct research. Incen-
tives should be offered Lo generate Lhe highest
quality work.

Once the vcoursework reflects a multicullural social retonstiuctionist
approach, teaching evaluations for faculty should include issues of diversity.
I"or example, is the work of disenfranchised groups a consistent part of the
curriculum? Are faculty engaging in multicultural classroom praclices such
as Lhe use of nonsexist language? Do women and men receive equitable
opportunities to participate in labs, classroom discussions, and coursework?

Multicullural strategies must include all facets ol the student’s educa-
tional experience. Are students in ficld experiences evalualed for using
multicultural strategies? How are cooperating teachers in the public schools
sereened and educated to the institulion's multicultural goals ? Are univer.
sity supervisors acquainted with remedial strategics to aid studenls whu are
not proficient in multicallural education? ,

Iinally, whal cfforts exist that will ensure the mullicultural pructices?
Has Lhe faculty made a concerted effort to pass multicultural fegislation al
the state level that would promote multicultural goals as part of Wwacher
certification standards?

Teacher education institulions must lake the lead in dealing with how
individuals und members of institutiuns are raced, classed, and genderad
subjects who have internalized appressive behaviors. While Uhis is o Lask
that wil! demand enomiaus intellectual energy, it is easential W solving the
complex dilemmas that plague aur sociely, assoult our sehaols, and unparr
Lhe alility of our students Lo breunie enlightened, productive cillavia,

s 3

Renéa J. Martin is Associate
Professor of Educational
Foundations at the University

wleeten 1t Bl C A Grant 1B Merking viorees for madheadierad sidueatton: Fryp oppsoan by e
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Pemirenn K. and M LeCampe 1980 B schmds work New York. Langmss.
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Today, in this country and
throughout our world, significant
issueg are before us with regard to
diversity and unity. I will address
the context of these issues. The first
context relates to who we are. [
admit to a bit of a schizophrenia. I
am no different from most of you in
that ! have diverse talents, short-
falls, languages, and cultur s. I am
an amalgam of professor, scnolar (1
may be stretching it a bit), father,
husband, and son of Chicano farm
worker parents. Please bear with my
multiple selves, but it is an impor-
tant context of our text. Make no
mistake—diversity within cach of us is as prevalent as diversity among us.

My second context relales to myths thal we may have adopted or
mistakenly promoted:

Myth #1: Embracing and promoting diversity will divide us, Unlartu-
nately, this myth assumes that we arc somchow presently united —a sociely
that is jusl as segregated today as at any time, that sustains an economy in
which gaps in median family income are plainly visible and stalistically
significant, that has fault lines as mighty and frightening as those of the
San Andreas— easily identified and likely to wreak havoc on our well-being
without much provocation, Have you been to southeastern Washinglon,
D.C., lately? Uniled we are nol.

Myth #2: An emphasis on diversity will lead Lo our deing Lhings right
as well as duing the right things. Let me be cleur. An emphusis on diver.
sity—regardless of vur fairness, excellence, and reason —will not in and off
itself usher in an environment of ¢ducational, econoniic, and social opportu-
nities. 1t might help reinvigorate the pursuit of social justice, but u cynic
might suggest that such an cmphasis is just another way Lo divert us lron
doing what we have resisted doving for centuries.

Myth #3: Embracing an emphasis on diversity will be easy. 1L is not
and never has been casy. The early Hebrew scholars debated the "us versus
them.” Plato and Aristotle dilfered vehemently un this igsue. Saint Thomas
Aquinas professed Lhat likeneds ensures unity. Martin Luther promoted
diversity in reverence ta God. Today, within our borders, the English-Only
movement is passionately concerned that multilingualism will produce the
next signilicant bloodbath within our country while indigenous people
mourn the loss of their languages and calturvs, We must understand that
many people have Wied and none havo been particularly successful in
embracing diversity. IL is in the best interest of all of us to try again,

Let me recommiend a set off |'

"Eugene E. Garcia is Director
of the Office ot Bilingual
Education and Minority
Lariguages Affairs of the U.5.
Department of Education in
Washington, D.C. Dr. Garcia
isformer Dean of the Division
of Social Sciences and Pro-
fessor of Education and Psy-
chology at the University of
Calitornia—Santa Cruz,
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contexts for approaching unity with

diversity:

¢ To honor diversity is to honor
complexity; to dishonor it is to
ignore our changing reality.

& To unify is absolutely necessary:
it will never be realized without
embracing diversity.

¢ Diversity and unity exist anwong
and within groups as well as
individuals,

+ In addressing this issue of unity
with diversity, we cannot forget
that, as with most things that
require hard work, commitment,
and virtue, we will likely fail, to
some large degree. We will not
reach perfection. We have not
dune so in vaising our children, in
¢lecting our presidents. gover-
nors, or s¢hool board members, or
in appuinting principals and
teuchers—we tend to make
mistakes. We are human, But
that does not mean that we
should not pursue unity with
diversity and recommil ourselves
to thie challenge.

Ihero iy an uld Spanish
lungunge proverb, del arbel caidu
tudlos haven teaa, thal, roughly
translatod, reminds us that “from a
{allen tree all will make firewood.”
When a living magnificent redwood
loses Lhe diverse context in which it
thrives, it will die. It dries, changes
its character, and can easily be
galhered and burned. That burning
destroys [orever what it was—in
facl, it destroys almost all evidence
thal il ever existod. Withoul the
diverse elements that nurture us, we
oo are likely to wither, die, and
disappear. That i8 no future in
which | want to partake.
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As the United States continues the effort to
recognize its level of diversity, many institutions
{including schools) are working Lo understand
and implement the kind of hunian services
necessary for a clientele reflecting racial, ethnic,
linguistic, economic, and gender differences.
Historically, Americans engaged in a mentality
of "mass production” in services, assessment,
philosophy, instructional practices, and scores of
other areas. This "mass production” mentality
suggested that we engage in group responses on
the assumption that mos¢ clients (students, elc.)
would respond.

In reality, most did respond, but the issue now becomes, at what cost?
Schools assumed a middle-class, English-speaking, Caucasian, European
mala subject as the norm for most designs in inany institutions. This
included the norms for teaching and learning as well as for value judgments
on one’s level of conformity. Today the calls for diversity are announcing
that such assumptions were inappropriate and, frequently, punitive to those
learners and workers whose identities were “outside the norm.” Diversity,
then, has become the banner under which instilutions, programs, curriculza,
and perspectives on evaluation are changing. For many human service
providers (teachers, administralors, counselors, librarians, social workers,
ete.), such change is unsettling. The demographic changes suggest that the
client population of the United States will continually become more diverse
but thal the service providers (teachers and others) will not reflect the same
level of diversity. ‘The resull is an increased incidence of crass-racial, cross-
ethnic human service.

The skills needed for such cross-racial, ¢cross-ethnie instructional
delivery are not necessarily part of initial preparation for professional
service. Among Lhe concerns of such skill development are the “racial
history” of the providers, the "ethnic history” of the providers, Lhe economic
perspectives held about impoverished clients. the impressions about gender
and its meaning in group settings, and considerativhs aboul one’s primary
spoken language. In addition Lo examining one's racial history, service
providers must engage in instances ol sell~ananlysis, client alTirmalion,
curriculum transformalion for multicultural emphasia ((rom o menocullural
emphasis), comprehension of high- and low-contest vultures, and culturally
influenced learning styles Lo deprograum themselves from inages ol depreca-
tion of culturally different people.

The conceptual framework of an "anti-bing” curticulum (or all school-
ing will be one of the essentials for the articulated level of diversity. 1t will
not only include knowing moroe thuving increased ethnic lileruey) bul will
also involve a caring perspeclive on social juslice us an ingredient for Lhe
transformation of all human service. This anti-bias framework extonds
policy formation in clusarooms, bowrdrooms, courlrooms, family clinics, and
all other such conlers, Those preparing {ur carvers in humun service will
need Lo embrace the lollowing:

e

James B. Boyeris Professor
of Gurriculum and American
Ethnic Studies atKansas State
University—manhattan. He
ceordinates the university’s
urbanprograminKansas City.

Toward an Anti-Bias Curriculum

o Affirmation of racial fethnic 71
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relatively new perspective on racial/
cthnic difference as a positive force
rather Lhan a negative or abnormal
toree. Human service providers must
now embrace skills of validation for
cultural difference.

» Affirmation of family integ-
rity. There is much diversity in the
American family today. Language
for describing families must find a
new vocabulary. One must eliminate
concepts of the “broken family” from
one’s conceptual framework and
recognize that many families are
headed by single parents (both male
and female).

» Academic legitimacy of
diversity, This concept includes the
issue of ancestral connectedness—
meaning that culturally different
learners need the opportunity to
study (for credit toward program
completion) people of their ethnie/
racial/gender heritage. For example,
Mezxican-American female students
should be given the opportunity to
study about Mexican-American
females as part of their academic
endeavors. It should be understood
that these are not “ghetto-prone”
sludivs a5 some would suggest.
Respect for cultural difference in Lthe
academic environmment is a new
competency needed by all human
service workers.

Given the urgency of Lhese
elements fur Lraining and service
provision, all progrums of education
should include sludlios of nonviolent
conflict resolution, human soexualily,
institutional and scientilic raciam,
institutional and scienlific sexisn,
historical perspectives on some of
the most visible culturally dilferent
groups (African-Americans, His-
panic-Americans, Natlive Americans,
Asinn-Americang, and multiracial
Americans), and particularly the
historical relalions among these
groups.

i
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